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The purpose o the communication is to provide the Board an update on efforts led by Equity 
and Access to increase the effective use of data within the district and with partner institutions 

to improve student support and outcomes. 

As you may recall, the district has had a contract with UC Merced for many years to develop 
and maintain data tools to monitor progress towards graduation, A-G course completion, and 
post-secondary application status. Beginning in the 2019/20 school year, that information will 
be provided to academic counselors in ATLAS, eliminating the inefficiencies of using multiple 
systems and addressing requests from site administrators and academic counselors for more 
accurate and timely information. One example of that is the collaborative effort of Equity and 
Access, College and Career Readiness, and Information Technology to create an algorithm that 
calculates the A-G status of high school students on a nightly basis. As a result, the information 
academic counselors rely upon will be significantly more accurate and timelier. 

In addition to improved data tools for academic counselors, Equity and Access has 
systematically introduced Power BI data visualization tools that provide school administrators 
timely information about students before and during the critical transition phases of the 3rd, 7th, 
and 9th grades as well as visualization tools for the California Assessment of Student 
Performance and Progress (CAASPP) results, Student Behaviors, English Language Leamer 
Progress, and Single Plan for Student Achievement analytics. The tools provide trend 
information for entire student populations and specific student groups as well as student-level 
detail so that administrators can prepare for and support students through targeted interventions 
and systems of support for students with the greatest need. Future Power BI data visualizations 
are being developed for site and district leaders for Climate and Culture Survey responses, 
Chronic Absenteeism, Students with Disabilities analytics, and Site Supervisor analytics. 

Efforts within the district are being matched with efforts to partner closely with higher education 
institutions in the area to increase preparedness, reduce remediation, and increase persistence 
and completion. Funded by the College Futures Foundation, Fresno Unified leads efforts to more 
effectively utilize student information across institutions to increase student success. Fresno 
State and State Center Community College District have been active partners in these efforts 
and UC Merced has recently joined and is actively sharing data. Fresno Pacific University has 
requested admission to the data collaborative and will be signing a data sharing memorandum 

of understanding in the near future. 

Lastly, solutions are on the way to share information with students and parents in an engaging 
and accessible manner. Equity and Access, with assistance from community partners, has 
solicited feedback directly from parent advocacy groups and parents themselves as to what 
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information is most desired about school performance and the academic progress of students. 
Based on that direct feedback, a family- and mobile-friendly web app is being created that 
provides information about district and school performance in plain language and in an easy to 
understand manner that does not overwhelm families with too much information. In addition, 
electronic reports for student English Language Proficiency Assessments for California and 
CAASPP performance will now be available for parents in the parent portal, and Fresno Unified 
in partnership with Educational Testing Services and Spotlight Education will be piloting 
personalized short videos summarizing individual student CAASPP performance for parents and 
students. 

If you have further questions or require additional information, please contact Lindsay Sanders 
at 457-3471. 

Approved by Superintendent: .__£/ � .L _,,,Q ../l • / 1 J JRobert G. Nelson, Ed.D. __ -�------'-�----- Date: </ fllflf
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From the Office of the Superintendent I Date: August 3, 2018 
To the Members of the Board of Education 
Prepared by: David J�)l� Executive Officer I Phone Number: 457-3813 
Cabinet Approval: �� ( 
Regarding: External Partnerships to Support College Pipeline

The purpose of this communication is to provide the Board information about key external 
partnerships the district is involved in to increase college degree attainment. The district actively 
partners with other institutions on multiple fronts to address a range of challenges that students 
face on the cradle to career continuum. The partnerships described here are limited to key efforts 
on the higher end of that continuum. 4-year degree attainment in Fresno County lags behind the 
state rate and the efforts described below will close that gap by, (1) ensuring leaders across K-
12 and post-secondary segments are using shared metrics to understand the regional education 
system's 9th grade to BA performance, and (2) leaders identify priority strategies to improve 
college eligibility, enrollment, retention/transfer, and graduation among the region's students 
and have begun to execute on those strategies. 

College Futures Foundation awarded Fresno Unified School District a grant in 2016 to support 
Fresno Unified School District to work collaboratively with CSU, Fresno and Fresno City 
College to improve the alignment of data systems and coordination of resources between the 
institutions to increase student preparation, matriculation and transition into college, especially 
among student populations who are low-income and have had historically low college success 
rates. This data collaborative grant relies on data sharing agreements and the establishment of a 
secure means to exchange data with proper oversight. The grant was extended in 201 7 based on 
the successful completion of milestones. The collaborative effort has resulted in multiple 
presentations involving Superintendent Nelson, President Castro, and President Goldsmith 
(California State University, Fresno and Fresno City College respectively). These collaborative 
efforts will inform the institutions and related efforts in the community. 

Fresno Unified School District is also at the leadership table for the development of a Fresno 
Region College Pipeline Plan being led by the Central Valley Community Foundation and also 
funded by a College Futures Foundation grant. This grant funds a planning process to develop 
a comprehensive, multi-sector strategy for increasing bachelor degree attainment in the Fresno 
region. A draft of the plan will be completed with roles and responsibilities of each major partner 
clearly delineated and benchmarks established by June 2019. The plan will be released to the 
public, including presentations to the school boards, community organizations, and statewide 
higher education stakeholder groups by December 2019. 

If you have any questions or require additional information, please contact David Jansen at 457-
3813. 

Approved by Superintendent:__,/ /J I A/) , ,.,_ L / . 
Robert G. Nelson, Ed.D. _Lj

--++--
-�=---_____._____.�------ Date: __l/1/ff__ 
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From the Office of the Superintendent  Date: October 16, 2020 
To the Members of the Board of Education 
Prepared by: Kristi Imberi-Olivares, Director Phone Number: 457-3896 
Cabinet Approval:  

Regarding: Hanover Designated Schools Evaluation 

The purpose of this communication is to provide the Board with information regarding our evaluation of 
Designated Schools. We have contracted with Hanover, an external research firm, to conduct an 
evaluation of Fresno Unified’s Designated Schools program. This program evaluation will support our 
district in better understanding the impacts, strengths, challenges, and areas for improvement in our 
Designated Schools. Hanover is taking a multi-method approach to this evaluation that involves 
gathering and analyzing the following quantitative and qualitative data: 

• Designated Schools Stakeholder Perceptions Survey – The survey will aim to capture
perceptions of a variety of stakeholders (e.g. students in Grades 4-6, administrators, classroom
teachers, and parents) regarding the effectiveness of Designated Schools

• Academic Outcomes Analysis – Hanover will conduct a quantitative analysis to assess the
academic outcomes across all students throughout the district to compare longitudinal results
across school sites.

• Benchmarking Analysis – Hanover will conduct a quantitative analysis to assess student
performance on benchmark assessments across school sites.

• Designated Schools Teacher Retention Analysis – Hanover will conduct a quantitative analysis
to assess teacher retention at Designated School sites.

• Focus Groups – Focus groups will be conducted with parents and staff to further explore the
most common themes that emerge from the Stakeholder Perceptions Survey.

Following the completion of the previously described studies, Hanover will culminate the research 
sequence with a capstone-style report to synthesize the findings across school sites. Please see the 
Hanover Designated Schools Evaluation Detailed Timeline 2020/21, also included. 

If you have further questions or require additional information, please contact Lindsay Sanders at 457-
3471. 

Approved by Superintendent 
Robert G. Nelson Ed.D.   Date: 10/16/2020



Hanover Designated Schools Evaluation Detailed Timeline 2020/21 



Fresno Unified School District 
Board Communication 

BC Number EA-1 

From the Office of the Superintendent Date: April 23, 2021 
To the Members of the Board of Education 
Prepared by: Lindsay Sanders and Karin Temple Phone Number: 457-3896 
Cabinet Approval:Lindsay Sanders 

Lindsay Sanders (Apr 22, 2021 11:18 PDT) 

Regarding: Stakeholder Voice Regarding Police on Campus 

The purpose of this communication is to provide the Board information regarding Fresno Unified’s 
collaborative work to gather stakeholder input on school safety and police on campus. Equity and Access, 
Communications, Operational Services, and African American Academic Acceleration have partnered with 
Fresno State faculty from the departments of Counselor Education and Rehabilitation, Educational 
Leadership, Liberal Studies, and Sociology to gather student, parent, and school staff input on police on 
campus. 

Seventeen virtual student focus groups were conducted with students in grades 7 to 12 during January and 
February. Nine focus groups were conducted with parents, school staff, and student resource officers 
(SROs) in March. All survey and focus group data, both quantitative and qualitative, was analyzed to identify 
trends in an unbiased fashion. 6,568 online surveys (3,045 parents, 3,493 school staff, 30 SROs) were 
completed during March. 

The student focus groups revealed that students perceive police in their community and police on campus 
differently, with students having more direct interactions with police on their school campuses and less direct 
experiences with police in their community. Students shared mostly positive experiences and perceptions of 
having police on campus. The findings also revealed that police officers on campus and caring staff make 
students feel safe on campus, with student-adult positive interactions as the most influential factor. However, 
students shared that there is a lack of consistency of police officers’ interactions with students across Fresno 
Unified, and if police were to remain on campus, students would like to see more positive interactions with 
students and a district-wide focus on trust building between police and students. If police were not on campus, 
students believed that schools would be more vulnerable to dangerous situations and students would not feel 
safe. Students also shared that schools should hire more diverse staff that represents the racial and ethnic make- 
up of their student body. 

Findings from analysis of the survey data revealed that most stakeholders have positive experiences with SROs 
and indicated that SROs presence on school campuses was important. The majority of parents and staff opposed 
removing SROs from schools while two-thirds of parents, who reported direct experiences with SROs, had 
positive experiences. The focus group interviews (FGI) reveal unanimity among administrators in their 
perceptions and support of SROs. Staff have a more nuanced understanding of the impacts of SROs, 
acknowledging that there are problems that need to be addressed in the interactions between SROs and 
students. The parent FGIs had the largest array of viewpoints on SROs, with some groups seeing the positive 
attributes of having SROs on Fresno Unified campuses, while others were highly critical of the role and 
advocated for a change in how schools handle issues of safety and student discipline. Parents, staff, and SROs 
viewed SROs as an asset in producing a safe school environment, providing positive perceptions through their 
conduct, and giving opportunities for positive relationship building with students. On the challenge side, all 
stakeholders see a need for greater communication between stakeholder groups revolving around safety 
practices and responsibilities, and a need for additional training involving cultural sensitivity, unconscious/implicit 
bias, de-escalation, and conflict resolution. 

https://fresnounified.na2.documents.adobe.com/verifier?tx=CBJCHBCAABAAzV1S3ouLyt8EuhhSj4PW18eXq4UPNEkL
https://fresnounified.na2.documents.adobe.com/verifier?tx=CBJCHBCAABAAzV1S3ouLyt8EuhhSj4PW18eXq4UPNEkL
https://fresnounified.na2.documents.adobe.com/verifier?tx=CBJCHBCAABAAzV1S3ouLyt8EuhhSj4PW18eXq4UPNEkL


Included with this communication is a document outlining the various research methodologies and sampling 
techniques utilized in the stakeholder studies led by Fresno Unified in collaboration with Fresno State. Also 
included is the Student Focus Group Report and Fresno State’s District’s Stakeholder Experiences with 
Student Resource Officers Report (parent, staff, and SRO input). 

If you have further questions or require additional information, please contact Lindsay Sanders at (559) 457- 
3471 or Karin Temple at (559) 457-3134. 

Approved by Superintendent 
Robert G. Nelson Ed.D.   Date: 04/23/21



Fresno Unified Design Methodological Approaches to Stakeholder Input Gathering Studies 

The table below provides a comparison of research methodologies used in Fresno Unified’s stakeholder studies (i.e. Student Focus Group Report, Fresno 
State’s District’s Stakeholder Experiences with Student Resource Officers Report (parent, staff, and SRO input)). Please note the following definitions: 

• Convenience sampling – Convenience sampling is the easiest method of sampling because participants are selected based on convenience in
terms of availability, reach, and accessibility. Convenience sampling leads to an inability to generalize the results to the population as a whole
and results are viewed as biased.

• Purposive sampling – A purposive sample is where a researcher selects a sample based on their knowledge about the study and population. The
participants are selected based on the purpose of the sample. This type of sampling is representative of the target population.

• Stratified, random sampling – Researchers divide a population into homogeneous subpopulations called strata based on specific characteristics
(e.g. ethnicity/race, gender, location, etc.). Each stratum is then sampled using random sampling. Stratified sampling reflects the diversity of the
sampled population, improves accuracy and representativeness by reducing sampling bias.

Fresno Unified 

Research Methodology Sampling Technique Sample size 

Focus Group Interviews Stratified, random sampling 

Participants were divided into homogeneous 
subpopulations based on specific characteristics 
(e.g., race, gender, location, etc.) and then 
randomly sampled the group. 

Students: 
17 groups 
114 students 

9 groups 
42 participants 
(4 parent groups, 3 school staff, and 2 SROs) 

Online Survey Purposive sampling 6,568 participants (3,045 parents, 3,493 school 
staff and administrators, and 30 SROs) 

Represents 4.2% of parent population, 44.1% 
of staff, and 100% of SROs 
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Introduction 
A movement to reform California public school policing and rethink school safety has 
been gaining momentum amid nationwide protest against police brutality. In 
recognition of our need to better understand the impact of police officers on our school 
campuses, Fresno Unified has put together a cross-departmental team to lead in a 
process to engage our students, families, and school site staff in a deeper discussion 
and gather their perceptions and opinions of police on our school campuses. Equity and 
Access, Communications, Operational Services, and the Office of African American 
Academic Acceleration collaborated to plan and conduct student focus groups with 
middle and high school students to address the following questions: 

• How do students perceive police officers in their community and on campus? 
• What factors influence how safe students feel on campus? What do students 

believe is working well and what may need improvement on a school campus in 
regards to safety? 

• If police officers were to be removed or remain on campus, how would students 
feel?  

Methodology 
Seventeen virtual student focus groups were conducted with students in grades 7 to 12 
from January 18th to February 11th. Facilitators and note-takers were trained on January 
12th and 13th. Notification letters were mailed out in early January to the 
parents/guardians of selected students to inform them about this opportunity and we 
partnered with school sites to conduct outreach to chosen participants. Schools and 
classrooms were randomly selected to ensure a representative sample of the larger 
student population. In addition to partnering with schools, we engaged our Student 
Voice Initiative groups to lead focus groups as well, and conducted the following 
sessions: 

• 8 Student Voice Initiative student focus groups 
• 9 school-based student focus groups  

 
In total, 114 students participated in these focus groups. Sessions were held with 
diverse students from mixed ethnic/racial backgrounds and included African American 
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students, EL students, foster youth, BSU club members, homeless students, GSA club 
members, and students with disabilities. A content/thematic analysis was conducted of 
the qualitative data gathered from these student focus groups to identify key and sub-
themes. 

Key Findings 
• Students perceive police in their community and police on campus differently, 

with students having more direct interactions with police on their school 
campuses and less direct experiences with police in their community. 

• Students shared mostly positive experiences and perceptions of having police 
on campus. 

• Trained police officers on campus and caring staff make students feel safe on 
campus, with student-adult positive interactions as the most influential factor. 

• Students shared that there is a lack of consistency of police officers’ 
interactions with students across Fresno Unified. 

• If police were to remain on campus, students would like to see more positive 
interactions with students and a district-wide focus on trust building between 
police and students. 

• If police were not on campus, schools would be more vulnerable to dangerous 
situations and students would not feel safe. 

• All schools should hire more diverse staff that represents the racial and ethnic 
make-up of their student body. 

 
Students perceive police in their community and police on campus differently, with 
students having more direct interactions with police on their school campuses and 
less direct experiences with police in their community. Students shared mixed feelings 
about police in their community. Some students expressed feeling safer having police in 
their community, while others shared negative experiences with police in their own 
personal neighborhoods, leading them to feel less safe. Some participants shared how 
police in their communities make them feel more comfortable and protected, while 
other students discussed viewing police confrontations in their neighborhoods or 
hearing of incidents where police have used unnecessary force with community 
members. Students shared how they and most people stereotype police more now 
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based on what is shown in the media and that they recognize that their perceptions at 
times may be influenced by media experience rather than personal experiences.  In 
particular, students cited the media’s coverage of the George Floyd incident as instilling 
a sense of fear of the police and a belief that all police are racist. While the majority of 
the students who shared during these focus groups stated that they did not have direct 
experiences with police in their communities, a handful of students described their 
interactions with police in their communities. For example, one student shared how 
they saw a police officer while playing basketball at a community park and immediately 
felt fearful. However, to this student’s surprise, the police officer brought them lunch 
and played basketball with them.  
 
 
 
 
 
Students shared mostly positive experiences and perceptions of having police on 
campus. Students shared that police on campus reassure them and make them feel 
safe, especially in regard to school shootings, bullying, and violence on campus. For 
example, one student recalled an incident where they had a shooter lockdown during 
one of their rallies and it was frightening, but they felt reassured knowing a police 
officer was on campus. One of our students with a hearing impairment shared an 
experience where a stranger came on campus and a lockdown was occurring, but due 
to their inability to hear the bell and announcement, they were stranded out in the 
hallway. A police officer found them and pulled them into the classroom. Students also 
stated that police support with suicide prevention, break up fights, reduce drug use on 
campus, de-escalate problems, and step in to support during emergency situations. 
One student shared that they had a friend who was feeling depressed and they were 
worried their friend might hurt herself. The student confided in their campus police 
officer about their friend and he stepped in to support and worked with the school 
social worker to get that student help.  Students also shared that police officers on 
campus serve as role models or mentors to students and try to foster relationships with 
students. In fact, during one focus group session, students shared that they have 
observed their peers who have been suspended or often get in trouble, have positive, 

“I feel some sense of ease or safety when I see a police officer nearby especially 
where I live where there are occasional shootings.” 

- Middle School Student 
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close relationships with the police officer on campus. Some students shared that they 
purposefully engage police officers to build relationships with them.  
 
 
 
 
 
A small portion of student participants stated that they try to avoid police officers and 
felt that police on campus made them feel anxious and overwhelmed due to their 
race/ethnicity. One student shared that they noticed police officers to be more visible 
around certain groups of students, mostly African American, which makes them feel 
uncomfortable. Another student shared that they witnessed a police officer breaking 
up a fight and he used physical force to hold the one of the student’s head down which 
made them feel worried and unsafe.  
 
 
 
 
 
Trained police officers on campus and caring staff make students feel safe on campus, 
with student-adult positive interactions as the most influential factor. Adults who are 
positive, present, and available makes students feel safer on campus. Students shared 
that having police officers on campus makes them feel safe because they know there is 
someone trained to handle dangerous situations such as school shootings, fights, and 
someone bringing a weapon to school. One student shared that their school is being 
purposeful in holding rallies and providing communications about police presence on 
campus, which helps students feel safer on campus. Focus group participants also 
expressed that having staff on site who genuinely care and interact positively with 
students help them feel safe on campus. One student shared that teachers on their 
campus open their classrooms at lunch to let students come in and that helps students 
feel secure. Another student shared that when they can openly share negative 
experiences or when they feel unsafe, that makes them feel safe on campus. When 
staff communicate with students about a problem or when an emergency situation 

“Even if I don’t see police officers around campus every day, just the knowledge of 
their presence on campus makes me feel safer”  

– Middle School student 
 

“If I get in trouble and the security guard is coming, it's no big deal and I feel 
comfortable. But if I get in trouble and a police officer comes to me, I'm scared and 

don't want to be in the situation.” 
- High School Student 
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arises, this also helps students to feel safe because they are aware of what is 
happening.  
 
The majority of students cited that positive interactions with police officers and staff 
were the biggest factor in whether or not students felt safe on campus. While some 
students felt that merely the presence of police officers made students feel safe, more 
students cited that police officers who have good relationships with students and 
interact positively make them feel safe. In addition, one focus group session brought up 
the importance of having staff and police officers who look like the students at the 
school. For example, one student stated that they would feel safer knowing there is an 
African American police officer, male or female, on their campus. This student shared 
that it is difficult in general to make a connection with adults who do not look like you. 
Another student shared that at their high school, the police officer is White and some 
students feel he is intimidating and not approachable, just because he does not look 
like them. However, this same student recognized that the portrayal of police in the 
media may makes them feel more fearful of White police officers. A couple of students 
shared that they did not feel comfortable or safe with anyone on campus carrying a 
gun. Further, some students cited physical structures, such as gates and cameras, as 
influencing how safe students feel on campus. 
 
 
 
 
 
 
 
Students shared that there is a lack of consistency of police officers’ interactions with 
students across Fresno Unified. The majority of students who participated in these 
focus groups discussed how most police officers are effective at protecting students, 
keeping the campus safe, and positively interacting with students. However, some 
students cited negative and inappropriate behavior of some police officers on their 
campuses. One student shared an experience where during a fight, a police officer 
accidentally took out their gun instead of the taser and it made the student feel 

“I want everyone to know that we can have a connection and we can talk to 
police on campus and not be afraid. As an African American student and 
everything going on in the world, we need to know that we can have a 

connection.” 
- High School Student 
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uncomfortable. Another student shared that a police officer on their campus stood idly 
and let a fight happen and did not intervene until the principal came out. Students cited 
the inconsistency in police behavior and treatment of students on campus speaks to a 
need for more accountability and district-wide retraining of police officers. Some 
students suggested that police officers need additional training on specifically treating 
and interacting with children. One student shared that the police officer on their 
campus was often “grouchy, moody, and mean.” This spurred discussion of how police 
officers should have more positive attitudes especially when interacting with students. 
In addition, students shared that there should be standard expectations of how police 
officers should behave and interact with students. For example, one student shared 
that police officers should introduce themselves to students and conduct presentations 
in classrooms. Students also shared that some police officers know how to 
appropriately interact with students with mental health disorders, while others do not. 
 
  
 
 
 
If police were to remain on campus, students would like to see more positive 
interactions with students and a district-wide focus on trust building between police 
and students. While most students shared experiences of positively interacting with 
police officers, some participants in the focus groups expressed that they felt that 
police need to do a better job engaging with students outside of discipline. However, 
some students stated that when it comes to mental health issues, there needs to be 
more social workers and counselors available on campus instead of having police 
officers handle it. Some students also felt that police officers need to be intentional in 
building trust with students and be more approachable. One student said that they 
would like to see “more visible police”, going on to describe student contact that is 
positive and fun on their campus. Another student shared that there is a lot of tension 
between students of color and police, which negatively impacts how students view 
police on campus. Students in the focus group also indicated that providing students 
more opportunities to positively interact with police on campus would make them feel 
more comfortable and foster trust.  

“Schools should make the officer more a part of the culture of the school instead of 
just being there on campus.” 

- Middle School Student 
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Once again, students stated that student perception of police are skewed by the 
media. One participant suggested that if students had more opportunities to positively 
interact with police and build relationships with them on campus while they are still 
young, then this would help students grow into adults who had more of an open mind 
about police officers and what they saw in the media. Similarly, students discussed that 
schools need to develop ways to get police officers in front of students more and not 
just when students misbehave or break the rules. For example, students discussed 
engaging students and police in fun activities, to give students opportunities to interact 
with police and help to foster trust. One student recommended that police officers go 
into classrooms to talk with students about safety or to answer questions students 
may have about their role on campus. Another student recommended police officers 
get involved in morning announcements and rallies. In addition, students cited that 
more school communication about police on campus is needed, as some students do 
not know what their roles are or why they are on campus other than to break up fights 
and for school shootings. Some focus group participants also discussed better 
concealment of police weapons as something they would like to see more of. For 
example, a student shared that when a police officer is trying to de-escalate a situation 
and calm students down, seeing their gun does not help to calm students and can 
create more anxiety. Lastly, a couple of students discussed an alternate approach to 
searching bags and felt this was an invasion of student privacy. These students 
suggested that schools should have metal detectors set up that students walk through 
when coming on to campus and student backpacks only be inspected when the metal 
detector goes off. 
 
 
 
 
 
If police were not on campus, schools would be more vulnerable to dangerous 
situations and students would not feel safe. While participants in the focus groups 
acknowledged that there are improvements to be made with police on campus, 
overwhelmingly, students expressed concern and feeling unsafe if police were 

“Students not knowing the officers can be a barrier and they can’t expect students 
to be comfortable with them.” 

- Middle School Student 
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removed from their school campuses. While a couple of students expressed not caring 
one way or the other, the majority of students shared that if there were no police on 
campus, schools could become more of a target for dangerous situations, such as 
school shootings or strangers coming on to campus. However, not all students agreed 
that having police on campus was a benefit.  For example, a few students shared that 
they believed police on campuses perpetuates the negative relationship between 
youth and police officers. Students also shared that this issue is not isolated to just 
school campuses – it extends to neighborhoods and communities - and that across the 
board, some students felt that police officers should be replaced with community 
workers and neighborhood watch.  
 
While students recognized that there are other adults on campus to keep them safe 
and protect them, they questioned if teachers would be trained to handle an active 
shooter on campus or to step in to break up a fight. Participants also asked if Fresno 
Unified was planning on adding more cameras on school sites and teaching students 
and school staff how to defend their schools from school shootings or when outside 
people walk on campus without police.  Students shared that police provide an 
additional layer of security, especially when the surrounding school neighborhood is 
unsafe. Some students stated that they would not want to attend school in-person if 
there were no police on the campuses, citing fights, weapons, and drug use on campus 
may increase as a result. For example, one participant expressed that students would 
feel more anxious and worried because anyone could come on to their campus and 
bring weapons without police officers there. In addition, students discussed that 
having safety procedures and gates were not enough to protect them and questioned 
who at their school would replace police officers, particularly for schools where there 
are no gates or fences. Lastly, students raised concerns of how fast city police would 
respond to a school incident or emergency if police were not already on their 
campuses. 
 
 
 
All schools should hire more diverse staff that represents the racial and ethnic make-
up of their student body. While the focus of these sessions was gathering student 

“There’s a big difference from having a safe campus and having students feel safe 
on campus. We all have procedures and drills and are prepared for a crisis, but 

that does not mean we would feel safe without police officers at school.” 
- High School Student 
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perceptions of police, students often discussed the importance of not only hiring police 
officers who look like students, but also ensuring that there are more diverse staff on 
campus. Throughout these discussions, students cited that school staff also contribute 
to how safe students feel on campus, and often spoke about the challenges students 
experience interacting with staff who do not look like them. Students felt that police 
officers and other school staff should be more racially diverse and believed that this 
may help in fostering relationships with students, particularly students of color. One 
member of the focus group shared that our district is made up of such a diverse study 
body, and yet the majority of school staff do not represent the race and ethnicity of 
the student population. At the end of most sessions, many students expressed their 
gratitude of police officers and recognition of their difficult jobs. Students also 
appreciated the opportunity to participate in these student focus groups. 
 
 
 
 
 

Recommendations 
Based on the findings of the student focus groups, there are five recommendations 
that emerged from synthesizing the cross-departmental team feedback for Fresno 
Unified to consider: 
 

• SROs need to build intentional relationships with students by creating additional 
opportunities to interact with students outside of discipline. 

• SROs should participate in ongoing student-centered and cultural proficiency 
trainings to better understand the populations they serve. 

• SRO roles and expectations need to be consistently communicated and 
implemented across school campuses. 

• SROs selection should mirror the diversity of the student population. 
• SROs should limit the exposure of weapons while on our school campuses. 

 

“I just feel better with people who looks like me on campus, and that can be 
teachers or counselors or police.” 

- High School Student 
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Appendix: Student Focus Group Questions 
 

Introduction Question  
1. What is your perception or experiences of police in your community? 

(Probing: What is your perception or experiences of police at your school?)  
Exploratory Questions  

2. What factors do you think might influence how safe students feel on 
campus? (Probing: What is your school doing to cultivate a safe campus?)  

3. How do police on campus make you feel? (Probing: Do you feel more safe? 
Unsafe? Why do you feel that way? Provide examples. How have you observed 
interactions on campus with police? What are some positive interactions you’ve 
observed? Negative interactions?)  

4. If police were to remain on campus, what would you like to see more 
of? (Probing: What could be improved? What are some actions your school 
could take to promote good police-student interactions? What are the barriers 
to good police-student relations? What steps do you think your school can take 
to eliminate those barriers?)  

5. If police were not on campus, how would that make you feel? (Probing: What 
concerns would you have if there were no police on campus? What actions 
would your school need to take so that students feel safe?)  

Exit Question  
6. Is there anything else you would like to say about police on campus?  
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Executive Summary 
 

Fresno State faculty, from the departments of Counselor Education and Rehabilitation, 
Educational Leadership, Liberal Studies, and Sociology, developed a set of survey 
instruments and focus group interview questionnaires tailored to specific stakeholder 
groups for purposes of data collection on experiences with Student Resource Officers 
(SROs). 
 
The Fresno Unified team sent all parents (71,194) and staff (9,014) an invitation to 
participate in the survey through a variety of communication avenues. Additionally, the 
Fresno State team conducted nine focus groups (four for parents, two for 
administrators, one for staff, and two for SROs). For the surveys, 3,045 were completed 
by parents, 3,493 by staff, and 30 by SROs. For selection of potential FGI participants, 
the team pulled a purposeful sample of 30,000 parents of students in grades 7-12 that 
included overrepresentation of African American parents as well as groupings of 
Spanish, English, and Hmong-speaking parents. The team pulled a random sample of 
322 parent participants for the first round of FGI recruitment and pulled an additional 
random sample of 1,000 parents for FGI outreach at the beginning of March. A total of 
42 parents participated in the FGI.   
 
Findings from analysis of the survey data revealed that most stakeholders have positive 
experiences with SROs and indicated that SROs presence on school campuses was 
important. The majority of parents and staff opposed removing SROs from schools 
while two-thirds of parents, who reported direct experiences with SROs, had positive 
experiences. Moreover, data analyses also identified the roles of SROs on school 
campus including: 
 

● Fostering positive relationships with staff and students  
● Supporting the creation of a better learning environment  
● Playing an important part in promoting campus safety 
● Serving as positive role models for students  

 
Findings from the focus group interviews (FGI) reveal unanimity among administrators 
in their perceptions and support of SROs. Staff have a more nuanced understanding of 
the impacts of SROs, acknowledging that there are problems that need to be addressed 
in the interactions between SROs and students. The parent FGIs had the largest array 
of viewpoints on SROs, with some groups seeing the positive attributes of having SROs 
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on Fresno Unified campuses, while others were highly critical of role and advocated for 
a change in how schools handle issues of safety and student discipline. Some of the 
major themes that emerged from the FGIs, with respect to having SROs serve as 
agents of community building, were: 

 
● Safety (comfort, security, immediate emergency response, crime deterrence) 
● Positive perception (opportunities to interact with police) 
● Positive interactions for relationship building and trust (between SROs, staff, 

students)  
 
Other themes emerged that conveyed challenges to community building: 
 

● Need for increased communication (on SROs roles, safety practices, and 
responsibilities on campus) 

● Need for additional trainings (cultural sensitivity; unconscious/implicit bias; de-
escalation; conflict resolution) 
 

All of the above themes were present in the parent, administrator/staff, and SRO focus 
groups. 
 
The recommendations at the conclusion of the report are reflective of the comments 
and responses made by stakeholders in both surveys and FGIs. 
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Introduction 
 
In October of 2020, Fresno Unified School District approached the faculty at Fresno 
State with an invitation to collaborate with Fresno Unified personnel in collecting data on 
perceptions of, attitudes about, and interactions with Student Resource Officers (SROs) 
from Fresno Unified stakeholders. In this report, we refer to all resource officers as 
SROs regardless of whether they are Student Neighborhood Resource Officers 
(SNROs) or SROs. Fresno Unified informed Fresno State faculty that the Board of 
Trustees had tabled SROs contracts for discussion for a period of six months. This 
provided a window of opportunity to collect data regarding experiences between SROs 
and the various stakeholders within Fresno Unified (parents, staff, SROs, and 
administrators). After some preliminary meetings between Fresno Unified and Fresno 
State, both parties reached an agreement that Fresno State would conduct a series of 
focus group interviews (FGIs) with adult stakeholders and employ a set of online 
surveys targeting each group of adult stakeholders. Fresno Unified provided the contact 
information for recruitment of FGIs participants and emailed invitations for stakeholders 
to participate in the surveys.  
 
This report contains the methodology employed for data collection, the findings, data 
analyses, as well as a set of recommendations based on the findings and analysis. As 
appendices, the report contains methodology employed for data collection, an 
elaboration of the survey results, the themes developed from the FGIs, Word Clouds for 
the open-ended survey questions, and a breakdown of the workday involving seven 
different tasks potentially performed by SROs.  

Findings1 

Demographics of Survey Takers 

The findings rely on 3,045 parent respondents, 3,493 staff and administration 
respondents, and 30 school resource officer respondents. The largest group of parents 
(48.4%) that took the survey were Latino/Hispanic (Table 1). The largest groups for 
teachers/administrators and SROs were White/Caucasian, 39.6% and 45.5% 
respectively.   

 
 
 
 

                                                
1 The findings rely on 3,045 parent surveys, 3,493 staff and administration surveys, and 30 school 
resource officer surveys. 
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Table 1: Race/Ethnicity of Stakeholders, By Percent 

 
Race/Ethnicity2: 

Latino/ 
Hispanic 

White/ 
Caucasian 

2+  
races 

Asian 
American 

Black/ African 
American 

Parents 48.4 33.1  8.2 5.8  4.2 

Staff/Admin 31  39.6  8.6  5.5  5  

SROs 22.7 45.5 0 9.1 18.2 
 
The majority of participants in the parents (81.5%) and staff (69.2%) groups were 
female while the majority of SROs were male (68.2%) (Table 2). Parents had children 
enrolled in different levels with the majority of students being in High School (44.8%), 
then Middle school (32%) and the rest in elementary school (18.8).  

 
Table 2. Gender of Stakeholders, By Percent 

Gender3: Female Male 

Parents 81.5 13.7 

Staff/Admin 69.2 22 

SROs 22.7 68.2 
 
Participants in all groups reported their educational background. Among parents, 47.9% 
held a college degree or higher, 46.6% held a high school diploma, GED, or completed 
some college and 7.8% did not complete high school or attained GED. The majority of 
staff members had a college degree or higher (78%) and 54.5% of SROs had a high 
school diploma, GED, or completed some college (Table 3). 
 
Table 3. Educational Background of Stakeholders, By Percent 

Educational Background4: < HS < College > College 

Parents 7.8 46.6 47.9 

Staff/Admin 0.6 17.5 78 

SROs 0 54.5 40.9 

                                                
2 Two additional categories: ‘other’ 29.9% and ‘preferred not to say’ 15.9% 
3  Three additional categories: ‘Preferred not to say’ 4.3, ‘Transgender’ 0.2%, and ‘other’ 0.3% 
4 > College = Persons who hold a college degree or higher; < College = Persons who hold a high school 
diploma, GED, or completed some college; <HS = Persons who have not completed high school or 
attained GED. 
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Stakeholder Findings from Surveys 

Findings also highlighted that the majority of parents (77.2%) and staff members 
(51.8%) had no direct interactions with SROs, while the majority of parents (68.8%) and 
staff (98.6%) reporting that SROs supported the creation of a better learning 
environment (Table 4). As noted in Appendix 2, of the 21.5% (654) who indicated that 
their children had experienced direct interactions, 228 (34.8%) selected ‘negative’ or 

‘mostly negative’ for level of satisfaction with the presence and visibility of SROs on 
campus and 249 (38%) reported ‘negative’ for their overall experiences, knowledge, and 
perceptions of SROs. Women (68%) were the majority of parent respondents indicating 
negative experiences. What this amounts to is that over one-third of parents whose 

children have had direct interactions with SROs have had negative experiences and 

perceptions of SROs.  
 

Table 4. Stakeholders’ Interaction with SROs, By Percent 

 Yes No Maybe 

Have you (or any of your child[ren]) had interactions directly with the SRO while on 
campus? 

Parents 21.5 77.2 0 

Staff/Admin 46.4 51.8 0 

Do you think those interactions with SROs supported the creation of a better learning 
environment? 

Parents 68.8 15.7 15 

Staff/Admin 98.6 0 0  

SROs 100 0 0 
 
Based on survey data analyses, the majority of stakeholders reported that SROs make 
school campuses safer and enhance school safety procedures, with SROs clearly 
believing this as key to their responsibilities more so than parents, staff, and 
administrators (Table 5). When evaluating SROs carrying guns on school grounds, 28% 
of parents, 37.5% of staff/administration, and 100% of SROs strongly agreed. SRO also 
expressed higher levels of disagreement than parents, staff, and administrators that 
they should be responsible for controlling bullying on campus. 
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Table 5. Stakeholders Views of SRO Responsibilities, By Percent 

 Strongly  
Agree 

 
Agree 

Neither Agree 
Nor Disagree 

 
Disagree 

Strongly 
Disagree 

No 
Opinion 

Having SROs on campus makes the school more safe 

Parents 46 30.1 11.6 3.7 3.7 4.9 

Staff/Admin 58 23.2 9.2 3.3 2.2 4 

SROs 91.7 4.2 4.2 0 0 0 
 

SROs should work with school administrators to enhance school safety procedures 

Parents 56.4 32.7 3.7 1.6 2.3 3.3 

Staff/Admin 68.4 23.7 4.5 1 0.8 1.5 

SROs 96.8 4.2 0 0 0 0 

SROs should carry guns on school grounds  

Parents 28 24.5 19.9 10.2 11.7 5.7 

Staff/Admin 37.5 24.3 17.4 8.5 9 3.5 

SROs 100 0 0 0 0 0 

Assigning SROs to schools controls bullying 

Parents 19.1 28.2 24.3 16.3 8.4 3.8 

Staff/Admin 14.7 28.5 29.7 18 6.8 2.4 

SROs 45.8 33.3 20.8 0 0 0 
 
The majority of respondents agreed that SROs build trust between students and police, 
foster positive relationships with staff and students, and support the creation of a better 
learning environment (Table 6).  
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Table 6. Stakeholders Views of SRO Relationship Building, By Percent 

 Strongly  
Agree 

 
Agree 

Neither Agree 
Nor Disagree 

 
Disagree 

Strongly 
Disagree 

No 
Opinion 

Assigning SROs to schools builds trust between students and police  

Parents 30.1 39.6 17.4 6.4 4.2 2.4 

Staff/Admin 49 34 9.3 3.6 2.7 1.4 

SROs 95.8 4.2 0 0 0 0 
 

SROs should build/foster positive relationships with staff and students 

Parents 57.1 30.6 6.4 1.1 1.8 3 

Staff/Admin 68.8 19.8 5.3 1.7 1.4 3 

SROs 100 0 0 0 0 0 

SROs should support the creation of a better learning environment 

Parents 50.7 35.6 7.1 1.4 1.7 3.5 

Staff/Admin 49 29.3 11 3.6 2.7 4.3 

SROs 73.9 21.7 4.3 0 0 0 

 
Overall, respondents do not see SROs as creating barriers with respect to the 
relationship between students and the police, and a majority feel that students should 
follow the directions of SROs if they consider their actions to be lawful (more so than for 
the statement “Students/staff/administrators should adhere to SRO’s decisions because 

it’s the proper thing to do”). Similarly, they reported that SROs in schools instill in 

children the ideal of "respect for the law" (Table 7). 
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Table 7. Parent, Staff, and Administration Views of SRO Relationship Building, By 
Percent 

 Strongly  
Agree 

 
Agree 

Neither Agree 
Nor Disagree 

 
Disagree 

Strongly 
Disagree 

No 
Opinion 

Assigning SROs to schools creates barriers between students and the police 

Parents 6.3 11.4 22.7 33.7 18.4 7.5 

Staff/Admin 6.1 10.5 13.3 25.3 40.7 4.1 

Assigning SROs to schools instills in children the ideal of "respect for the law"  

Parents 23.4 36.8 21.6 9.9 5.5 2.8 
 

Staff/Admin 21.4 33 24.9 11.2 6.6 2.9 

Students/Staff/Admin should adhere to SRO’s decisions because it’s the proper thing 

to do 

Parents 17.8 37 28.6 7 4.4 5.2 

Staff/Admin 10.4 24.1 41.2 13.8 4.7 5.8 
Students should follow the directions of SROs if they consider their actions to be lawful 

Parents 28.6 48.9 14.4 3.1 2.1 5 

Staff/Admin 27.2 44.9 17.5 3.2 2 5.1 
 
Findings also reported that parents, staff, and administration agreed that SROs help to 
reduce students’ drug use, assist with traffic enforcement, and issue citations supporting 

school safety. As a matter of fact, they disagree that assigning SROs to schools makes 
students, faculty, and staff more fearful (Table 8).  
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Table 8. Parent, Staff, and Administration Views of SROS and School Safety, By 
Percent5 

 Strongly  
Agree 

 
Agree 

Neither Agree 
Nor Disagree 

 
Disagree 

Strongly 
Disagree 

No 
Opinion 

Assigning SROs to schools reduces drug use by students 

Parents 28.5 26.1 20.3 12.1 7.5 5.4 

Staff/Admin 23.9 27.5 24.6 11 5.5 7.5 

Assigning SROs to schools makes students, faculty and staff more fearful  

Parents 7.3 11.1 18.7 32.1 24.2 6.6 

Staff/Admin 5.7 7.7 11.1 27 46.1 2.4 
 

SROs should issue citations and make arrests  

Parents 36.5 32.8 12.9 7.9 6.1 3.8 

Staff/Admin 42.2 30.5 12.5 7.6 4.5 2.7 

SROs should assist with traffic enforcement during arrival and dismissal 

Parents 36.6 32.4 16.4 7.3 3.2 4.1 

Staff/Admin 34 27.9 22.2 8.8 3.5 3.6 
 
Overall, Parent, Staff, and Administration expressed being satisfied with the presence of 
SROs on campus and indicated that they should remain as an integral part of FSUD 
campus community (Table 9). In fact, parents expressed desire to increase SRO 
presence by 51.8%. When parents and staff/administrators were asked if they favored 
removing SROs from their schools, 74.5% of parents and 83.4% of staff were not in 
favor of their removal.  
 
 
 
 
 
 

                                                
5 The SRO survey did not include these questions. 
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Table 9. Parent, Staff, and Administration Overall Views of SROs, By Percent6 

 Yes Maybe No I Don’t Know No Opinion 

Are you in favor of increasing the presence of SROs in our schools?7 

Parents 51.8 19.2 18 6.8 4.2 

Are you in favor of removing SROs from our schools? 

Parents 8.9 4.7 74.5 7.5 4.4 

Staff/Admin 5.1 4.6 83.4 4.3 2.6 

Description of Focus Group Participants and Selection 

There were a total of 9 focus groups with 42 total participants: (a) parents, (b) school 
staff and administrators, (c) and SROs. Approximately 7 to 9 questions were asked in 
each focus group. Zoom audio and video recording was used in addition to notetaking 
to capture non-verbal communication, environmental context, and observations.8 
 
Parents or Guardians of a middle or high school student(s) enrolled at a FUSD campus 
with a SRO were eligible to participate. Individuals who self-identified as a teacher, 
counselor, staff, or administrator employed at a Fresno Unified School District middle or 
high school with a School Resource Officer on their campus were eligible to participate. 
Also, all individuals who were SROs on FUSD campuses were eligible to participate.  
 
The four parent focus groups were: (a) Black Indigenousness and People of Color 
(BIPOC), (b) Spanish-speaking, (c) Hmong-speaking, and (d) English-speaking, with a 
total of 15 participants, recruited by FUSD, were all female. The staff focus group had 
four participants, with three males and 1 female. Additionally, we conducted two 
administrator focus groups different from staff, and these focus groups had a total of 
nine participants, with two males and seven females. Lastly, the two SRO focus groups 
conducted had a total of 14 participants, with two female and 12 male SROs. SROs 
were asked to volunteer to their sergeant, and clearly told that their participation was 
voluntary. Nevertheless, almost all chose to participate. 

                                                
6 The SRO survey did not include these questions. 
7 This question was not in the Staff/Administration and SRO surveys. 
8 The difference in the number of questions was due to applying a semi-structured interview methodology 
where questions are asked in themes and context, so not everyone gets every question if their answers 
cover questions that are not asked. Also, a semi-structured interview method, many probing questions 
are prepared, and only asked when participants have not answered the initial questions. 



14 

Stakeholder Findings from Focus Groups  

Analysis of focus group data involved transcribing the recordings of the interviews, a 
preliminary reading of the text, followed by dividing the text into segments of 
information, and labeling those segments of information with codes. We then looked at 
the codes, removing any redundancies, and reducing any overlap between codes, 
ensuring the codes were exclusive and exhaustive from the process of coding the data. 
Upon accomplishing this, we collapsed the codes into themes and examined the 
prevalence of the themes among the different stakeholder focus groups. The following 
table shows an overview of the themes that cut across the various stakeholder focus 
groups, and a set of exemplary quotes associated with each theme from relevant 
stakeholder groups is contained in Appendix 6. 
 
Table 10. Overview of Stakeholder Findings from Focus Groups 

Themes (and/or subthemes)9 P S A SRO 

Themes: SROs as Agents of Community Building P S A SRO 

Safety (comfort, security, immediate emergency response, 
crime deterrence) 

 
Xbcd 

 
X 

 
X 

 
X 

Positive perception (opportunities to interact with police) Xbcd X X X 

Positive interactions for relationship building and trust (between 
SROs, staff, students)  

 
Xbcd 

 
X 

 
X 

 
X 

Themes: SROs as Agents of Community Building P S A SRO 

Shared responsibility for safety (amongst staff, SROs, 
community) 

 
Xc 

 
X 

 
- 

 
- 

Police as role models (for students and community) - - X X 

Themes: SRO Challenges to Community Building P S A SRO 

Need for increased communication (on SROs roles, safety 
practices, and responsibilities on campus) 

 
Xbc 

 
X 

 
X 

 
X 

Need for additional trainings (cultural sensitivity, 
unconscious/implicit bias, de-escalation, conflict resolution) 

 
Xac 

 
X 

 
X 

 
-  

                                                
9 P = Parents, S = Staff, A=Administrators, SRO = School Resource Officers 
Parents: Xa = BIPOC, Xb = Spanish-speaking, Xc = Hmong-speaking, Xd = English-speaking, dashes (-) = 
indicate the stakeholder group did not address a particular theme. 
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Table 10. (Continued) Overview of Stakeholder Findings from Focus Groups 

  P S A SRO 

Needs to enhance relationship between SROs, students and/or 
parents (trust, respect, humanizing interactions) 

 
Xabcd 

 
- 

 
- 

 
X 

Need for increase student support / services (mental health, 
counseling, life-long skills development, extra-curricular 
activities 

 
 

Xabcd 

 
 
- 

 
 

X 

 
 
- 

Need to address negative perception (intimidation, uniform, 
school-to-prison pipe-line, criminals in the making)  

 
Xabd 

 
- 

 
- 

 
- 

Need to address disproportionality (in policing, behavior) Xabd - - - 

Need for improved SRO’s decision-making (addressing abuse 
of power, authority figure image, personality conflicts, bias)   

 
Xabc 

 
X 

 
- 

 
- 

 
Themes: SROs as Agents of Community Building. In the SROs as Agents of 
Community Building themes, participants view SROs as an essential part of the 
community and campus culture that facilitates safety protocols and enhances perceived 
sense of safety across stakeholder groups. Additionally, SROs presence creates 
opportunities for interactions with law enforcement personnel to build trust and function 
as role models for students within the campus community.  
 
Themes: SROs Challenges to Community Building. In the SROs Challenges to 
Community Building themes, participants expressed concerns related to SROs ability to 
positively contribute to the school community. SROs can benefit from opportunities to 
enhance relationships with parents and students, engage in training which can lead to 
minimizing potential bias and enhanced internal dispute mediation. A common theme 
across all stakeholder groups was to improve communication skills and offer training 
opportunities for FUSD campus community stakeholders. Additionally, participants 
recommended that FUSD enhance campus climate by providing more robust student 
support services and training opportunities for SROs.  
 
Common Themes across All Stakeholder Groups. On the positive side, all 
stakeholder groups viewed SROs as an asset in producing a safe school environment, 
providing positive perceptions through their conduct, and giving opportunities for 
positive relationship building with students. On the challenge side, all stakeholders see 
a need for greater communication between stakeholder groups revolving around safety 
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practices and responsibilities, and a need for additional training involving cultural 
sensitivity, unconscious/implicit bias, de-escalation, and conflict resolution. 

Combined Analysis of Surveys and FGIs 
The issues revealed from our analyses: 1) communication among stakeholders, both 
verbal and symbolic, 2) SRO uniforms are seen as intimidating/threatening by some 
students, parents, and staff, and as a symbol of respect by others, 3) disproportionate 
targeting of students of color for intimidation, arrest, and removal from campus - this 
reveals a problem of possible implicit bias and/or other factors, 4)  a disconnect 
between self-perception of SROs and the perceptions of some parents with children 
who have had direct interactions with SROs, 5) a lack of accountability and 
documentation of outcomes for students negatively impacted from interactions with 
SROs. 

Recommendations 

Recommendations Emerging from the Data 

While we are impartial regarding the outcome of the Board of Trustees decision 
regarding renewal of SRO contracts, our analysis of the data uncovered information 
from the parent and staff responses that leads to some recommendations germane to 
issues of school safety, SRO relationship building, and student success. Regardless of 
the Boards’ decision, these recommendations are reflective of the comments and 

responses made by stakeholders in both surveys and FGIs (Table 11), and may help 
with providing some context and direction to improve relationships between SROs and 
the FUSD communities.  
 

Table 11. Recommendations If SRO Contract Is Continued (C) or Discontinued (D) 

Recommendations if SRO contract is... C D 

Quarterly review of effectiveness and impacts of SROs using common 
measures across all campuses. 

X  

Involve community members in committees for selection and/or reappointment 
of SROs. 

X  

Creation of review and accountability process for SRO (re)appointment. X  
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Table 11. (Continued) Recommendations If SRO Contract Is Continued (C) or 
Discontinued (D) 

Recommendations if SRO contract is... C D 

Maintain (re)certification through additional training of all SROs in the National 
Association of School Resource Officers. 

X  

Demystify the role of SROs in schools by including more informal opportunities 
of engagement between SROs, students and families. 

X  

Evaluate the view of SROs’ uniforms among stakeholders X  

Development and implementation of communication liaison officers between the 
stakeholder groups of the Fresno Unified campus community. 

X  

Addressing racial disparities in disciplining/punishing students through cultural 
competency & culturally relevant training for all stakeholders. 

X X 

Creating a campus community culture of Anti-racism through policies, practices, 
and interactions. 

X X 

Exit interviews for all students who experience suspension and/or expulsion.  X X 

Invest further funding in mental health and support services for all stakeholders. X X 

Greater parental involvement in conflict resolution and/or investigation of 
incidents. 

X X 

Publication of a year-end district-wide report that provides descriptive statistics, 
demographic data of youth, and reasons for suspensions/ expulsions of youth. 

X X 

Collect longitudinal data on student outcomes after interacting with SROs. X X 

Cessation of contacting Fresno Police for non-criminal incidents involving 
Fresno Unified students 

 X 
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Appendix 1: Methods 
 

Fresno State faculty, from the departments of Counselor Education and Rehabilitation, 
Educational Leadership, Liberal Studies, and Sociology, developed a set of survey 
instruments and focus group interview questionnaires tailored to specific stakeholder 
groups for purposes of data collection on perceptions of, attitudes about, and 
interactions with SROs. All members of the Fresno State research team have expertise 
in research design involving survey research and/or focus group interviews. The Fresno 
State team conducted preliminary meetings in November and December of 2020 with 
Fresno Unified’s research team to discuss the research design for the surveys and 

focus groups, as well as what kind of data Fresno Unified sought to attain with this 
project. 
 
For the surveys, question development involved using existing questions from the 
established literature on SROs, as well as the creation of questions tailored to the 
specifics of the Fresno Unified School District. The question sets for all three surveys 
went through a vetting process wherein the Fresno Unified team discussed with the 
Fresno State team thoughts about bias, appropriateness, question wording and other 
similar issues. We completed the Hmong and Spanish translations of the parent survey 
by members of the Fresno State team fluent in Hmong and Spanish. For the surveys, 
Fresno Unified’s team sent out invitations via email to all of the Fresno Unified campus 

population to participate in the survey appropriate to their stakeholder role. 
 

For the FGIs, Fresno Unified’s research team provided the Fresno State team with 

contact lists of a purposefully selected sample for parents (based on primary language 
spoken, racial identity, and whether their children had experienced at least one 
suspension), and random samples of staff and administrators of the Fresno Unified 
campus population. From these lists, Fresno State’s team used a stratified random 

method to select individuals to recruit for the focus groups.  For the parent FGIs, the list 
was divided according to the primary language spoken by the parent. Facilitators for 
each language FGI (English, Hmong, and Spanish) then randomly selected individuals 
from that subset to contact for potential participation, balancing between parents with 
children who had at least one suspension with those who had none. The facilitators 
used a similar process for selecting potential participants to contact for the administrator 
and staff FGIs, based on the role of the individual as an administrator or staff member.  

Recruitment 

 The Fresno Unified team sent all parents (71,194) and staff (9,014) an invitation to 
participate in the survey through a variety of communication avenues. For selection of 
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potential FGI participants, the team pulled a purposeful sample of 30,000 parents of 
students in grades 7-12 that included overrepresentation of African American parents, 
groupings of Spanish, English, and Hmong-speaking parents, and included a balanced 
representation of students with at least one suspension versus no suspensions. From 
that sample, the team pulled a random sample of 322 parent participants for the first 
round of FGI recruitment and at the beginning of March, pulled an additional random 
sample of 1,000 parents for FGI outreach. The Fresno State team randomly selected 
parents from these samples to contact and invite to participate in one of the parent 
FGIs. Recruitment for the parent FGIs employed a two-staged approach involving an 
initial email invitation, followed by phone calls in the event we were unable to populate 
particular FGIs with participants. For the other stakeholders, the Fresno Unified team 
pulled a random sample of middle and high school teachers, campus safety assistants, 
other school staff, and administrators (e.g. principals, guidance and learning advisor, 
vice principals). The Fresno State team sent email invitations to a random sample of 
each stakeholder group to participate in an FGI related to their role on campus. 

Surveys 

Questions were drawn from surveys that were used previously in the academic 
literature. We developed separate survey instruments for each set of adult stakeholders 
from whom we sought data: one for SROs, one for staff (inclusive of teachers, 
counselors, administrators, and classified staff), and one for parents with children 
attending junior or high school in the Fresno Unified School District. We created three 
versions of the parent survey, with one in English, one in Spanish, and one in Hmong.  
 
For alignment purposes, the parent and staff surveys contained the same blocks of 
questions, with minor variations in the wording of questions, given the different roles for 
each set of stakeholders. These blocks were designated as: 1) interactions and/or 
feelings about SROs, 2) school safety, 3) School / SRO relationships, 4) future outlook 
for SROs, 5) demographics, and 6) concluding remarks. 
 
The SRO survey contained blocks on: 1) interactions and/or feelings, 2) duties and 
responsibilities, 3) demographics, and 4) concluding remarks. For the duties and 
responsibilities block, we derived and modified questions from the Justice Department’s 

Bureau of Justice Statistics 2019 Survey of Law Enforcement Personnel in Schools 
(SLEPS) Law Enforcement Agency (LEA) in combination with questions created from 
the collaborative efforts of the Fresno Unified and Fresno State research teams.  
 
For the block on interactions and feelings, we posed the following questions: 1) What is 
your understanding of the Student Resource Officers (SROs) role and responsibilities at 
your child(ren)’s school? 2) Are you aware that officers from the City of Fresno Police 
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Department are employed as SROs at middle and high school sites in Fresno Unified 
School District? 3) How satisfied are you with the presence of the SROs at your 
campus? 4) In the past year, have you had any interactions directly with the SRO on 
your school campus? 5) How well do you think SROs support the creation of a safer 
learning and school environment?  6) In the past year, how would you rate your overall 
interaction(s) with the SRO on your school campus? 
 
The school safety block included these questions: 7) Having an SRO on campus makes 
my school more safe. 8) SROs should work with school administrators to enhance 
safety procedures. 9) SROs should assist with traffic enforcement during arrival and 
dismissal. 10) SROs should carry guns on school grounds. 11) SROs should issue 
citations and make arrests (fighting, drugs, weapons, alcohol, and etc.) on campus. 12) 
Having an SRO on my school campus reduces student drug use at school. 13) 
Assigning SROs to schools is a good way to make students, faculty and staff more 
fearful. 14) Assigning SROs to schools is a good way to control bullying. 15) Having an 
SRO on campus makes me fearful or worried. 
 
For the block on school/SRO relationships, we included the following questions: 16) 
Assigning SROs to schools is a good way to create additional barriers between students 
and the police. 17) Assigning SROs to schools is a good way to instill in children the 
ideal of "respect for the law". 18) Assigning SROs to schools is a good way to build trust 
between students and police.19) Students/teachers should adhere to SRO’s decisions 

because it is the proper thing to do. 20) Students/teachers should follow the directions 
of SROs if they consider their actions to be lawful. 21) Assigning SROs to schools 
reduces the authority of school leadership. 
 
The future outlook for SROs contained the following: In your opinion, how important is it 
that Fresno Unified has an SRO on your campus? Do you believe that SROs should be 
removed from school campuses in Fresno Unified? In your opinion, how important is it 
for the SRO on your campus to build relationships with students and staff on campus? 
How important is it for SROs to support the creation of a better learning environment? 
 
For the block on demographics, we asked questions regarding the respondent’s 

role/position on campus, whether employed at a middle, high, or elementary school (for 
staff and administrators), race, ethnicity, income, age, education, and a question 
regarding where the respondent lived, based on a quadrant layout of Fresno we created 
using zip codes for the Fresno metropolitan area. 
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Focus Group Interviews 

The research team created separate questionnaires for each stakeholder group, which 
consisted of parents, teachers & counselors, other classified staff, administrators, and 
SROs. We created three parent FGIs based on languages commonly spoken in Fresno 
Unified schools (English, Hmong, and Spanish) and one exclusively for Black, 
Indigenous, and Parents of Color (BIPOC). For SROs, we initially created one FGI, but 
based on the expressed desire of SROs to participate, we created an additional one for 
that stakeholder group. For staff, we created two FGIs, and for administrators, two as 
well. 
Questions for the parent FGIs consisted of the following: After hearing the description of 
SROs, does this match with what you see on your child's campus? What is your child’s 

school doing to create a safe campus other than providing an SRO? How could SROs 
better serve their campus community? What has been your child’s experience with 

SROs? If you’ve had any personal interactions with SROs please share those 

experiences as well. How important is it for mutual trust and respect between SROs and 
the community in keeping your children safe? If given the choice to either expand SROs 
or eliminate them on your campus, which would you choose and why?  Is there anything 
else you would like to say about SROs on campus? Is there anything that we haven’t 

discussed about SROs that you would like to include in today’s discussion?  
 
For the SRO groups, we posed the following questions: Please describe primary roles 
and responsibilities of being a Student Resource Officer. What have been some positive 
interactions you’ve had with students, parents, school staff, and administrators on 

campus? How about negative interactions? What did you take away from those 
interactions? What is your perception of police in your community? As an SRO, please 
describe how you are serving your campus community? What are some actions your 
school could take to promote good SRO-student interactions? What are the barriers to 
good SRO-student relations? What steps do you think your school can take to eliminate 
those barriers? What do you think would happen if SROs were not on campus? What is 
your school doing to create a safe campus? What actions would your school need to 
take so that students feel safe? Does having SROs on campus build an environment 
(culture) of trust?  Is there anything else you would like to say about SROs on campus? 
Is there anything that we haven’t discussed about SROs that you would like to include in 

today’s discussion?  
 
Questions for the teacher/counselor FGIs consisted of the following: May you share with 
us your understanding of the role of Student Resource Officers (SROs) on your 
campus? What has been your experience with SROs? What is your perception of police 
in your community? If SROs were to remain on campus, how could SROs better serve 
their campus community? What do you think would happen if SROs were not on 
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campus? What is your school doing to create a safe campus? What actions would your 
school need to take so that teachers and counselors/staff and students feel safe? Does 
having SROs on campus build an environment (culture) of trust? Is there anything else 
you would like to say about SROs on campus? Is there anything that we haven’t 

discussed about SROs that you would like to include in today’s discussion?  
 
For the other classified staff: May you share with us your understanding of the role of 
Student Resource Officers (SROs) on your campus? What has been your experience 
with SROs? What is your perception of police in your community? If SROs were to 
remain on campus, how could SROs better serve their campus community? What do 
you think would happen if SROs were not on campus? What is your school doing to 
create a safe campus? What actions would your school need to take so that staff feel 
safe? Does having SROs on campus build an environment (culture) of trust? Is there 
anything else you would like to say about SROs on campus? Is there anything that we 
haven’t discussed about SROs that you would like to include in today’s discussion?  
 
For the administrator FGI, we posed the following questions: May you share with us 
your understanding of the role of Student Resource Officers (SROs) on your campus? 
What has been your experience with SROs? What is your perception of police in your 
community? If SROs were to remain on campus, how could SROs better serve their 
campus community? What do you think would happen if SROs were not on campus? 
What is your school doing to create a safe campus? What actions would your school 
need to take so that administrators feel safe? Does having SROs on campus build an 
environment (culture) of trust? Is there anything else you would like to say about SROs 
on campus? Is there anything that we haven’t discussed about SROs that you would 

like to include in today’s discussion?  

Results of Data Collection  

Survey data collection concluded on March 12, 2021. For the surveys, we collected 
3,045 responses for the parent survey, 3,491 for the staff survey, and 30 for the SRO 
survey (which included both SROs and Student Neighborhood Resource Officers as 
participants). These translate into an estimated 4.2% of parents participating, 44.1% of 
staff, and 100% of SROs.  A survey sample of 3,491 respondents, with a total 
population of 71,194 represents a very strong statistically significant sample of the 
population.  According to standard measures of margin of error, we can be 90% 
confident that the answer to any survey question represents the population, within plus 
or minus 1%.  90% is a typical confidence level used among researchers, although 
some situations call for 95% or 99% confidence in findings.  In our survey of FUSD 
parents, at both 95% and 99%, the margin of error increases to plus or minus 2 
percentage points.  This means that we are 99% sure that the answer to any question 
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represents the population, within plus or minus 2 percentage points. It is important to 
note that margin of error calculations cannot be used for public opt-in surveys (which we 
did not use), and do have some accuracy limitations if using an online survey where the 
entire population was invited to participate (which is the method used).  Even with 
knowing there are some limitations, surveys such as this do typically use the standard 
measure of sampling margin of error, while also acknowledging limitations. 
 
How do these measures relate to our data?  They remind us to be careful that our 
findings are not a perfect representation of the population.  For example, if we find that 
76.1% of parents strongly agree or agree that having SROs on campus makes the 
school more safe, that finding actually means we are 99% confident that if the full parent 
population had taken the survey, that number would be somewhere between 74.1% and 
78.1%. We can also say we are 95% sure that the full population response would be 
between 75.1% and 77.1%. 
 
While the margin of error suggests only limited known problems with the existing data, it 
is important to remember that the measure is based on random sampling and not 
surveying the whole population, and there are several other types of errors that occur in 
data collection that impede the ability to properly generalize findings to the larger 
population.   
 
For the focus group interviews, we conducted four with parents (two in English (with one 
being exclusively for Black, Indigenous and Parents of Color (BIPOC)), one in Spanish, 
and one in Hmong), one with staff, two with administrators, and two with SROs, for a 
total of nine FGIs with a total of 42 participants collectively. The Fresno State team 
facilitators of the FGIs used the “live transcript” function of Zoom for transcription of the 

participants’ responses to the interview questions, which allowed for greater efficiency 

and productivity in analyzing the data. 
 

Phone calls were initiated to parents. Some parents expressed their commitment to 
participating in the FGI, however, the day and time were not compatible with their work 
schedule. Follow up attempts were made with parents to see if any of the additionally 
scheduled times would be compatible.     
 
As mentioned in the section under Recruitment above, we used a two-stage approach 
for recruiting parents for the FGIs. Initial contact via email was unsuccessful due to 
receiving a list of email addresses that all bounced back as undeliverable. Phone 
contact resulted in recruitment of nine parents for the BIPOC focus group scheduled for 
March 3rd, but none of the recruited participants attended the Zoom session. A random 
sample of direct email invitations were sent beginning March 5. They were direct, in that 
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they relied only on the FUSD efforts to publicize recruitment, and we emailed the 
invitation and zoom link directly to this sample of respondents, using the same 
recruitment list as other outreach efforts. This recruitment drive produced six 
participants who committed to the March 10th interview session, but also did not attend. 
A third recruitment using an email blast to parents with personal rather than Fresno 
Unified email accounts had the same outcome for the March 17th interview session. We 
received no commitments to participate for the Spanish and English language FGIs that 
we arranged.   

 
To ensure we attained adequate representation of parent perspectives, the FUSD team 
also engaged in a recruitment effort to populate the three FGIs we had difficulty with 
recruiting for (Spanish language, BIPOC, and English language). For this recruitment, 
the FUSD team randomly selected a handful of parents from middle schools and 
worked with the EL Services and Parent University Departments to connect with parents 
(i.e. District Advisory Committee, Voices, District English Learner Advisory Committee, 
GoFresno, etc.). A total of 123 phone calls were made during this round of parent 
outreach. Parents were called initially to inform them of the opportunity and gauge 
interest, they were then emailed the Zoom link along with other pertinent information 
(date and time), parents were called again on the morning of the focus group session to 
remind them and sent emails again the morning of. The following phone calls/emails 
were made during this process: 

 
 52 calls to English-speaking, mixed race parents 

o 39 follow-up emails sent with the Zoom link 
 47 calls to parents of color 

o 38 follow-up emails sent with the Zoom link 
 24 phone calls to Spanish-speaking parents 

o 24 follow-up emails sent with the Zoom link 
 57 calls to Hmong-speaking parents 

o 20 follow-up emails sent with the Zoom link 

If the FUSD team reached a parent and they were not interested, the Zoom link email 
was not sent to them and if the team did not reach the parent at all when they called, 
they still sent the follow-up email to the parent’s personal email, if it was on file. Only if 

they reached a parent and the person said he/she was not interested, then they did not 
send the Zoom link. The resulting outreach and recruitment produced 12 participants for 
the remaining three FGIs. 

Population Demographics 

Fresno Unified School District has approximately 10,933 students enrolled in grades 7 
and 8 and 20,376 students in grades 9 through 12. The number of parents for this set of 
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enrolled students is 29,585 and the number of Fresno Unified staff serving them is 
2,731 (with 214 being administration and 2,517 being a combination of certificated and 
classified staff). The District has 15 middle schools and nine high schools. The District 
combines race and ethnicity in calculating the demographics of its student body, with 
the following headcounts for grades 7 through 12: 2,516 Black/African American 
students (8%), 155 American Indian or Alaska Native students (0.4%),  3,338 Asian 
students (10%), 161 Filipino students (0.5%), 21,446 Hispanic students (68.4%), 117 
Pacific Islander students (0.3%), 3,132 White students (10%), 518 students of two or 
more races (1.6%), and six students who did not report any racial/ethnic identity 
(0.01%). We were unable to attain the approximate demographics of FUSD parents, 
which is why we have included cautionary language at the beginning of the 
Methodology section regarding our discussion of the data from the parent survey. 
  
Employees of the District are categorized as Certificated, Classified, and Administration. 
Certificated constitutes 51% of employees (3,616), while Classified accounts for 43.8% 
(3,109) and Administration 5.2% (371) for a total of 7,096. As with students, the District 
combines race with ethnicity in calculating the demographics of its employees. Of the 
total number of employees, 6.9% are Black/African American, 12.5% Asian, 0.9% 
Filipino, 43.1% Hispanic, 1.1% Native American/Native Alaskan, 0.2% Pacific Islander, 
34.9% White, and 0.3% unknown for racial/ethnic identity. In terms of gender, 36% of 
employees identify as male, and 64% as female. Information on those identifying as 
non-binary is unavailable. For paraprofessionals, there are 685 females and 137 males 
employed by the District. For office/clerical staff, there are 777 female employees and 
174 male employees. For other classified staff, there are 491 female employees and 
802 male employees. For teachers in the District, as of the 2018-19 school year, there 
were 2,706 female instructors and 1,011 male instructors.  
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Appendix 2: Elaboration of Survey Results and 
Analysis  

Parent Survey: Demographics of the Sample 
 
Of the 3,045 respondents for the parent survey, 4.5% reported elementary school as 
their highest level of educational attainment, 3.3% middle school, 15.6% high school 
diploma/GED, 23.2% some college, 26.9% college degree, 21% graduate or 
professional degree, and 5.6% preferred not to say. 
 
In terms of racial identity, 33.1% reported White/Caucasian, 4.2% Black/African 
American, 2.8% American Indian/Native American, 5.8% Asian American/Native 
Hawaiian/Pacific Islander, 8.2% two or more races, 29.9% ‘other’, and 15.9% preferred 

not to say. For the ‘other’ category, responses varied, with ‘Asian’ as the answer for five 

respondents, ‘Mexican/American’ for seven, ‘Latino/a’ for nine, ‘Hispanic’ for 41, and 

singular responses with variations on ‘human race’, ‘Latino/Hispanic’, listings of 

ethnicities. 
 
For ethnic identity, 48.4% reported Chicano/Latino/Hispanic/Mexican, 0.6% Chinese, 
2.8% Armenian, 0.2% Japanese, 0.3% Punjabi, 2.5% Irish, 0.1% Russian, 7.7% Multi-
ethnic, 3.7% Hmong, 0.1% Vietnamese, 1.6% German, 0.1% Sikh, and 18.9% Other. 
As with racial identity, some respondents listed racial categories, 13 answered with 
‘American’. 
 
With respect to age cohorts, 0.4% indicated they were under 21, 8.6% were between 
21-30, 40.2% between 31-40, 35.2% between 41-50, 9.7% between 51-60, 2.2% 61 
and over, and 3.7% preferred not to say. 
 
Regarding gender identity, 13.7% of respondents selected male, 81.5% female, 0.2% 
Transgender, 4.3% preferred not to say, and 0.3% selected ‘other’.  
 
For marital status, 65.1% were married/domestic partnership, 16.9% were single, 9.7% 
were separated/divorced, 1.4% widowed, and 6.9% preferred not to say. 
 
For geographic region, 11.9% of respondents indicated they lived in Northeast Fresno, 
34.1% in Northwest Fresno, 32.5% in Southeast Fresno, 13.6% in Southwest Fresno, 
3.8% indicated their zip code fell outside of the four quadrants, and 4.1% preferred not 
to say. 
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Parent Survey Analysis: Frequencies and Differences 

The following section describes the distribution of answers using percentages for the full 
sample of all respondents. 
 
Expectations (Responsibilities and Roles). Parents were asked about their 
understanding of the actual responsibilities of SROs at their children’s’ school.  The 
highest responsibility they thought the officer performed was safety; 42.4% selected 
‘work with school administration to consult on, and to enhance safety procedures within 

our schools.’  Next in popularity was ‘‘support the creation of a safer learning 
environment (39.2%), while 33.4% of respondents selected ‘build relationships with staff 

and students. For the choice ‘provide a link between the school community and the 

Fresno Police Department’, 30.7% of parents selected it, 26.3% of parents selected the 
choice ‘issue citations and make arrests’   For the choice ‘assist with traffic enforcement 

during arrival and dismissal’ 22.7% of parents selected this as a responsibility for SROs, 

and the same percentage selected the choice ‘recommend alternate interventions that 
support discipline policies’  Lastly, 6.6% of respondents chose ‘none of the above’, and 

4.7% chose ‘other’. Parents were also asked about more general role expectations 

about what the SRO should do, such as making arrests, safety, traffic, guns, 
relationships, and better learning.  
 
We asked what responsibilities parents think should be done by SROs. For the 
statement “SROs should issue citations and make arrests,” 36.5% of respondents 

selected ‘strongly agree’, 32.8% ‘agree’, 12.9% ‘neither agree nor disagree’, 7.9% 

‘disagree’, 6.1% ‘strongly disagree’, and 3.8% ‘I have no opinion’.   
 
For the statement, “SROs should work with school administrators to enhance school 

safety procedures,” 56.4% ‘strongly agree’, 32.7% ‘agree’, 3.7% indicated ‘neither agree 
nor disagree’, 1.6% selected ‘disagree’, 2.3% strongly disagree’ and 3.3% indicated ‘I 

have no opinion’. 
 
Respondents were asked, “SROs should assist with traffic enforcement during arrival 

and dismissal.”  36.6% of respondents answered ‘strongly agree’, 32.4% ‘agree’, 16.4% 

‘neither agree nor disagree’, 7.3% ‘disagree’, 3.2% ‘strongly disagree’, and 4.1% 

selected ‘I have no opinion’. Among BIPOC parents, 67.3% give the answer strongly 

agree or agree and 13.5% give the answer disagree or strongly disagree.  
 
Parents selected ‘strongly agree’ with the statement “SROs should carry guns on school 

grounds” for 28% of respondents, ‘agree’ for 24.5%, ‘neither agree nor disagree’ for 

19.9%, ‘disagree’ for 10.2%, ‘strongly disagree’ for 11.7%, and ‘I have no opinion’ for 
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5.7%. Among only BIPOC parents, 50.7% give the answer strongly agree or agree and 
18.4% give the answer, disagree or strongly disagree. 
 
Roles-Relationships. The statement “SROs should build relationships with staff and 

students” found 57.1% of respondents selecting ‘strongly agree’, 30.6% selecting 

‘agree’, 6.4% ‘neither agree nor disagree’, 1.1% ‘disagree’, 1.8% ‘strongly disagree’, 

and 3% ‘I have no opinion’.  Among only BIPOC parents, we see 87% agreeing or 

strongly agreeing and we see 3.7% disagreeing or strongly disagreeing. 
 
Roles-Better Learning. For the statement “SROs should support the creation of a 

better learning environment” 50.7% of respondents selecting ‘strongly agree’, and 

35.6% selecting ‘agree’, while 7.1% selected ‘neither agree nor disagree’, 1.4% 

‘disagree’, 1.7% ‘strongly disagree’, and 3.5% ‘I have no opinion’.  Among BIPOC 

parents, we see 84.2% agreeing or strongly agreeing, and we see 3.6% disagreeing or 
strongly disagreeing. 
 
Awareness and Experience. Regarding awareness of the fact that officers from the 
Fresno Police Department are employed as SROs at middle and high schools in the 
Fresno Unified School District, 72.9% responded affirmatively, while 25.5% were not 
aware of it.  Among BIPOC parents, 77.2% chose yes, and 22.5% chose no. 
 
Of the 3,045 parents surveyed, 77.2% (2,350) indicated “no” that their children had not 

experienced any direct interactions with SROs.  
 
Consequences. The question “Assigning SROs to schools reduces drug use by 

students” produced ‘strongly agree’ as a response for 28.5% of respondents, ‘agree’ for 

26.1%, ‘neither agree nor disagree’ for 20.3%, ‘disagree’ for 12.1%, ‘strongly disagree’ 

for 7.5%, and ‘I have no opinion’ for 5.4%.   

Fear. The statement “Assigning SROs to schools makes students, faculty and staff 
more fearful” found only 7.3% of respondents selecting ‘strongly agree’, and 11.1% 

selecting ‘agree’, while 18.7% selected ‘neither agree nor disagree’, 32.1% ‘disagree’, 

24.2% ‘strongly disagree’, and 6.6% ‘I have no opinion’.  
 
The question, “Assigning SROs to schools controls bullying” produced ‘strongly agree’ 

for 19.1% of parents, ‘agree’ for 28.2%, ‘neither agree nor disagree’ for 24.3%, 

‘disagree’ for 16.3%, ‘strongly disagree’ for 8.4%, and ‘I have no opinion’ for 3.8%.  
 
The statement “Assigning SROs to schools creates barriers between students and the 

police” found only 6.3% of respondents selecting ‘strongly agree’, and 11.4% selecting 
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‘agree’, while 22.7% selected ‘neither agree nor disagree’, 33.7% ‘disagree’, 18.4% 

‘strongly disagree’, and 7.5% ‘I have no opinion’.  
 
The question “Assigning SROs to schools instills in children the ideal of “respect for the 

law”” produced ‘strongly agree’ as a response for 23.4% of parents, ‘agree’ for 36.8%, 

‘neither agree nor disagree’ for 21.6%, ‘disagree’ for 9.9%, ‘strongly disagree’ for 5.5%, 

and ‘I have no opinion’ for 2.8%.   
 
The question, “Assigning SROs to schools builds trust between students and the police” 

produced ‘strongly agree’ as a response for 30.1% of parents, ‘agree’ for 39.6%, 

‘neither agree nor disagree’ for 17.4%, ‘disagree’ for 6.4%, ‘strongly disagree’ for 4.2%, 

and ‘I have no opinion’ for 2.4%.  
 
For the statement “Having SROs on campus makes the school more safe,” 46% of 

respondents selected ‘strongly agree’, 30.1% selected ‘agree’, 11.6% chose ‘neither 

agree nor disagree’, 3.7% indicated ‘disagree’, 3.7% chose ‘strongly disagree’, and 

4.9% selected ‘I have no opinion.  
 
The statement “Students should adhere to SRO’s decisions because it is the proper 
thing to do” found 17.8% of respondents selecting ‘strongly agree’, 37% selecting 

‘agree’, 28.6%  ‘neither agree nor disagree’, 7% ‘disagree’, 4.4% ‘strongly disagree’, 

and 5.2% ‘I have no opinion’.   
 
For the statement “Students should follow the directions of SROs if they consider their 
actions to be lawful” found 26.6% of respondents selecting ‘strongly agree’, 48.9% 

selecting ‘agree’, 14.4%  ‘neither agree nor disagree’, 3.1% ‘disagree’, 2.1% ‘strongly 

disagree’, and 5.0% ‘I have no opinion’.  
 
For the statement “Assigning SROs to schools is a good way to undermine the authority 

of school officials” only 6.2% of respondents selecting ‘strongly agree’, and 12.4% 

selecting ‘agree’, while 18% selected ‘neither agree nor disagree’, 33.6% ‘disagree’, 

22.4% ‘strongly disagree’, and 7.5% ‘I have no opinion’. 
 
Evaluation. As for satisfaction with respect to the presence or visibility of SROs on 
campus, 44.2% of parents rated SRO presence as ‘mostly positive’, 15.4% as 

‘somewhat positive’, 11.3% as ‘neither positive nor negative’, 3.6% as ‘somewhat 

negative’, 3.9% as ‘mostly negative’, and 21.5% as ‘I have no opinion’.  
 
In answer to the question “How important is it that Fresno Unified has SROs on our 

school campuses?” 40.3% of respondents indicated ‘extremely important’, 30.1% ‘very 
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important’, 13.5% ‘moderately important’, 5.1% ‘slightly important’, 7.4% ‘not at all 

important’, and 3.5% indicated ‘I have no opinion’.  
 
For the question “Are you in favor of removing SROs from our schools?’ 8.9% of 

respondents chose ‘yes’, 4.7% ‘maybe’, 74.5% ‘no’, 7.5% chose ‘I don’t know’, and 

4.4% ‘I have no opinion’.  Among only BIPOC parents, 12.1% chose yes, and 71.8% 
chose no. 
 
When examining all parent respondents, we found that there were three variables that 
showed a statistically significant relationship with the removal variable: Gender, ethnicity 
and race. Transgender, male, multi-ethnic, and African American respondents are more 
likely than expected to answer yes.  
 
For the question, “Are you in favor of increasing the presence of SROs in our schools?” 

found 51.8% of parents choosing ‘yes’, 19.2% ‘maybe’, 18% ‘no’, 6.8% ‘I don’t know’, 

and 4.2% ‘I have no opinion’.  
 
This question was asked only of those respondents that previously disclosed a direct 
interaction with a SRO.  In response to the question “Do you think those interactions 

with SROs supported the creation of a better learning environment?’ 68.8% of 

respondents said yes, 15.1% selected ‘maybe’, and 15.6% said ‘no’. Among BIPOC 

parents, 60.5% say yes and 20.9% say no. 
 
When examining all parent respondents, we see marital status has a statistically 
significant association to the better learning question. Those who are married are more 
likely to say yes.   
 
Of the 21.5% (654) who indicated that their children had experienced direct interactions, 
7.5% (228) selected ‘negative’ or ‘mostly negative’ for level of satisfaction with the 
presence and visibility of SROs on campus.  
 
For the statement ‘Overall, your experience, knowledge, and perceptions of SROs is 

more…’, found 61.5% of respondents indicating their overall experiences, knowledge, 

and perceptions of SROs to be ‘positive’, while 8.2% were ‘negative’, 26% were 

‘neutral’, and 4.3% chose ‘prefer not to say’.  

Staff Survey Frequencies 

Demographics of the sample. For the staff survey, we had 3,493 respondents. Of 
those, 51.3% chose teacher as their role on campus, 26.6% Other classified staff, 6.6% 
administrator (Principal, Vice Principal, etc.), 4.5% counselor, 1.2% campus safety 
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assistant, and 9.8% did not provide a response. For current employment, 28.5% high 
school, 24.2% indicated elementary school, 22.3% middle school, 16.3% preferred not 
to say, and 8.7% indicated ‘other’. 
 
Regarding geographic location in which they worked,  , 41.2% chose Southeast Fresno, 
23.6% chose Northwest Fresno, 17.7% chose Southwest Fresno, 8.9% of respondents 
chose Northeast Fresno, 6.9% preferred not to say and 1.8% indicated their zip code 
fell outside of the four quadrants. 
 
With respect to educational attainment, 4.3% stated HS diploma/GED, 56.5% graduate 
or professional degree, 21.6% college degree, 13.1% some college, 0.3% elementary 
school, 0.3% middle school, and 4% preferred not to say. 
 
For racial identity, 39.7% chose White/Caucasian, 8.6% Two or more races, 5.5% Asian 
American/Native Hawaiian/Pacific Islander, 5.1% Black/African American, 2.2% 
American Indian/Native American, 0.0% Alaska Native,  18.9% Other, and 20% 
preferred not to say. 
 
For ethnic identity, 31% chose Chicano/Latino/Hispanic/Mexican, Sikh, 21.4%, 12.7% 
Multi-ethnic,  4.4% Russian, 3.5%, Irish, 2.9% German, 2.3% Armenian, 0.6% 
Japanese, 0.3%, Chinese, 0.2%,  Punjabi, 0.1%   Vietnamese, 0.1% Hmong, 0.0% 
Other, and 20.5% preferred not to say. 
 
As for age cohorts, 27.6% between 41-50, 24.2% between 51-60, 23.4% between 31-
40, 9.9% between 21-30,  6.3% 61 and over, 0.2% chose Under 21 and 8.3% preferred 
not to say.  
 
For gender identity, 69.2% female, 22% indicated male, 0.5% non-binary, and 8.3% 
preferred not to say. 

 
For marital status, 61.1% of respondents chose married/domestic partnership, 17.9% 
single, 7.9% separated/divorced, 1.7% widowed, and 11.4% preferred not to say. 
 
Expectations: Roles and Responsibilities. As with the parent survey, staff were 
asked about their understanding of the role and responsibilities of SROs at their school 
of employment.  Respondents were tasked with selecting which responsibilities they 
thought SROs engaged in. Approximately 52.4% of respondents selected ‘build 

relationships with staff and students’, while 56.1% selected ‘work with school 

administration to consult on, and to enhance safety procedures within our schools’. For 

the choice ‘assist with traffic enforcement during arrival and dismissal’ only 27.8% of 
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staff selected this as a responsibility for SROs, and a higher percentage (32) selected 
the choice ‘recommend alternate interventions that support discipline policies’. A slightly 
higher percentage of staff (34.1%) selected the choice ‘issue citations and make arrests’ 

while 54.9% selected the choice ‘support the creation of a safer learning environment’. 

Lastly, 2.3% of respondents chose ‘none of the above’, and 4.8% chose ‘other’. We 

asked staff what officers should be doing such as safety, traffic, guns, arrests, and two 
questions about obeying officers. 
 
We asked what responsibilities staff think should be done by SROs. For the statement, 
“SROs should work with school administrators to enhance school safety procedures,” 

68.1% of respondents selecting ‘strongly agree’, 24.1% choosing ‘agree’, 4.4% 

indicating ‘neither agree nor disagree’, 1% selecting ‘disagree’, 0.8% choosing ‘strongly 

disagree’ and 1.5% indicating ‘I have no opinion’. 
 
The question “SROs should assist with traffic enforcement during arrival and dismissal” 

had 33.8% of respondents answering ‘strongly agree’, 27.9% ‘agree’, 22.4% ‘neither 

agree nor disagree’, 8.8% ‘disagree’, 3.5% ‘strongly disagree’, and 3.5% selecting ‘I 

have no opinion’.  
 
Staff selected ‘strongly agree’ with the statement “SROs should carry guns on school 

grounds” for 37.2% of respondents, ‘agree’ for 24.3%, ‘neither agree nor disagree’ for 

17.5%, ‘disagree’ for 8.6%, ‘strongly disagree’ for 9%, and ‘I have no opinion’ for 3.4%.  
 
For the statement “SROs should issue citations and make arrests,” 41.9% of 

respondents selected ‘strongly agree’, 30.5% ‘agree’, 12.7% ‘neither agree nor 

disagree’, 7.6% ‘disagree’, 4.5% ‘strongly disagree’, and 2.7% ‘I have no opinion’. 
 
The statement “Students should adhere to SRO’s decisions because it is the proper 

thing to do” found 10.3% of respondents selecting ‘strongly agree’, 24.1% selecting 

‘agree’, 41.2%  ‘neither agree nor disagree’, 13.8% ‘disagree’, 4.7% ‘strongly disagree’, 

and 5.8% ‘I have no opinion’.  
 
For the statement “Students should follow the directions of SROs if they consider their 

actions to be lawful” found 27% of respondents selecting ‘strongly agree’, 45% selecting 

‘agree’, 17.6%  ‘neither agree nor disagree’, 3.2% ‘disagree’, 2.0% ‘strongly disagree’, 

and 5.0% ‘I have no opinion’.  
 
Awareness and Experience. Regarding awareness of the fact that officers from the 
Fresno Police Department are employed as SROs at middle and high schools in the 
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Fresno Unified School District, 87.5% responded affirmatively, while 11.5% were not 
aware of it and 1% preferred not to say.  
 
With respect to direct interactions between themselves and SROs within the past year, 
46.1% of staff indicated that they had such interactions, while 52% indicated they had 
not experienced any direct interactions with SROs, and 1.9% preferred not to say. 
 
Consequences. As with the parent survey, we asked questions about staff thoughts 
regarding the effects or consequences of having SROs on campus. “Assigning SROs to 

schools reduces drug use by students” produced ‘strongly agree’ as a response for 

23.7% of respondents, ‘agree’ for 27.5%, ‘neither agree nor disagree’ for 24.6%, 

‘disagree’ for 11%, ‘strongly disagree’ for 5.5%, and ‘I have no opinion’ for 7.6%. 
 
The statement “Assigning SROs to schools makes students, faculty and staff more 

fearful” found only 5.8% of respondents selecting ‘strongly agree’, and 7.8% selecting 

‘agree’, while 11.1% selected ‘neither agree nor disagree’, 27% ‘disagree’, 45.8% 

‘strongly disagree’, and 2.5% ‘I have no opinion’. 
 
“Assigning SROs to schools controls bullying” produced ‘strongly agree’ as a response 

for 14.6% of staff, ‘agree’ for 28.3%, ‘neither agree nor disagree’ for 29.9%, ‘disagree’ 

for 18%, ‘strongly disagree’ for 6.8%, and ‘I have no opinion’ for 2.4%. 
For the statement ‘Having an SRO on campus makes me fearful or worried’ found 2.2% 

of staff choosing ‘strongly agree’, 4% ‘agree’, 8.7% ‘neither agree nor disagree’, 23.8% 

‘disagree’, 59.4% ‘strongly disagree’, and 1.9% ‘I have no opinion’. 
 
The statement “Assigning SROs to schools creates barriers between students and the 

police” found only 6% of respondents selecting ‘strongly agree’, and 10.7% selecting 

‘agree’, while 13.4% selected ‘neither agree nor disagree’, 25.4% ‘disagree’, 40.5% 

‘strongly disagree’, and 4.1% ‘I have no opinion’. Among only BIPOC parents, 21.1% 

agree or strongly agree and we see 49.5% disagreeing or strongly disagreeing. 
 
“Assigning SROs to schools instills in children the ideal of “respect for the law”” 

produced ‘strongly agree’ as a response for 21.3% of staff, ‘agree’ for 33.1%, ‘neither 

agree nor disagree’ for 24.8%, ‘disagree’ for 11.3%, ‘strongly disagree’ for 6.6%, and ‘I 

have no opinion’ for 2.9%. 
 
Assigning SROs to schools builds trust between students and the police” produced 

‘strongly agree’ as a response for 48.7% of staff, ‘agree’ for 34.3%, ‘neither agree nor 

disagree’ for 9.3%, ‘disagree’ for 3.6%, ‘strongly disagree’ for 2.7%, and ‘I have no 

opinion’ for 1.4%. 
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For the statement “Assigning SROs to schools reduces the authority of school 

leadership” only 2.8% of respondents selecting ‘strongly agree’, and 4.1% selecting 

‘agree’, while 11.3% selected ‘neither agree nor disagree’, 40.5% ‘disagree’, 38.2% 
‘strongly disagree’, and 3.0% ‘I have no opinion’. 
 
Evaluation. In answer to the question “How important is it that Fresno Unified has 

SROs on your campus?” 51.1% of respondents indicated ‘extremely important’, 21.3% 

‘very important’, 11.6% ‘moderately important’, 6.2% ‘slightly important’, 6.4% ‘not at all 

important’, and 3.4% indicated ‘I have no opinion’. 
 
For the question “Do you believe that SROs should be removed from school campuses 

in Fresno Unified?’ 5.1% of respondents chose ‘yes’, 4.5% ‘maybe’, 83.4% ‘no’, 4.3% 

chose ‘I don’t know’, and 2.6% ‘I have no opinion’.   
 
For the question ‘How important is it for the SRO on your campus to build relationships 

with students and staff on campus?’ 68.6% of staff chose ‘extremely important’, 19.9% 

‘very important’, 5.4% ‘moderately important’, 1.8% ‘slightly important’, 1.4% ‘not at all 

important’, and 3.0% ‘I have no opinion’. 
 
The question ‘How important is it for SROs to support the creation of a better learning 

environment?’ found 48.9% of staff choosing ‘extremely important’, 29.4% ‘very 

important’, 11.1% ‘moderately important’, 3.6% ‘slightly important’, 2.7% ‘not at all 

important’, and 4.3% ‘I have no opinion’.  

 
In response to the question ‘How well do you think SROs support the creation of a safer 

learning and school environment, 71.9% of staff responded ‘very well’, 18.6% 

responded ‘well’, 8% ‘somewhat well’, and 1.4% ‘I have no opinion’. 
 
There are only two statistically variables with the safety question: age and position type. 
21 to 30 year olds are less likely than expected to answer very well.  Campus Safety 
assistant more likely than expected to answer very well.  Counselors are more likely 
than expected to answer somewhat well.  
 
For the question ‘In the past year, how would you rate your overall interactions with the 
SRO on your school campus?’ 87.7% of staff responded ‘mostly positive’, 4.9% 

‘somewhat positive’, 4% ‘neither positive nor negative’, 1.5% ‘somewhat negative’, 0.9% 

‘mostly negative’, 0.7% ‘I have no opinion’, and 0.4% ‘I have never interacted with our 
SRO on campus’. 
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As with the parent survey results, survey data revealed a high level of support and 
positive views of SROs among Fresno Unified staff, though staff had a higher rate of 
respondents indicating ‘positive’ for their overall assessment of experiences, knowledge 
and perceptions of SROs compared to respondents for the parent survey. Of staff 
respondents, 77.3% chose ‘positive’, while 4.5% chose ‘negative’, 14.2% were ‘neutral’, 

and 4% chose ‘prefer not to say’.  
 
Crosstabs and chi square tests indicated that for the 4.5% who chose ‘negative’, the 

geographic locale for work, race, staff position, and gender were all significant. 
 

Among the group that chose negative, respondents from Northwest and Southeast 
Fresno had the highest rates of negative experiences, knowledge, and perceptions of 
SROs (26.7% and 33.7% respectively). Among the group that chose negative to 
describe their overall experience, teachers were the majority of staff respondents who 
selected ‘negative’ (59.4%), as were those who indicated White/Caucasian (46%) 
Black/African American (11%) and multiracial (7%) as their racial identity. As with the 
parent survey, females accounted for 68% of respondents who chose ‘negative’.  

SRO Survey Frequencies 

Demographics of the sample. Given the number of SROs within the Fresno Unified 
School District (15), we did not include a question for respondents to identify whether 
they were SROs or SNROs to avoid having any identifiers in the survey. Thus the 
sample includes both currently employed SROs and SNROs. The small sample size 
precludes doing any meaningful statistical analysis beyond basic frequency 
distributions, such as chi square or regression. 
 
For place of employment, respondents were evenly split between middle school and 
high school. Regarding educational attainment, 54.5% indicated some college as their 
highest level of education, 31.8% college degree, 9.1% graduate or professional 
degree, and 4.5% preferred not to say. 
  
As for racial identity, 45.5% chose White/Caucasian, 18.2% Black/African American, 
9.1% Asian American/Native Hawaiian/Pacific Islander, 9.1% Other, and 18.2% 
preferred not to say. For ethnic identity, 22.7% selected Chicano/Latino/Hispanic/ 
Mexican, 4.5% Hmong, 4.5% Irish, 9.1% Multi-ethnic, 36.4% Other, and 22.7% 
preferred not to say. 
  
For age cohort, 4.5% chose between 26-30, 13.6% between 31-35, 13.6% between 36-
40, 9.1% between 41-45, 50% 45 and over, and 9.1% preferred not to say. For gender 
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identity, 68.2% identified as male, 22.7% female, 4.5% Other, and 4.5% preferred not to 
say. 
 
Regarding marital status, 72.7% of respondents chose married/domestic partnership, 
9.1% single, 4.5% separated/divorced, and 13.6% preferred not to say. Regarding 
geographic location in which they worked, 18.2% of respondents chose Northeast 
Fresno, 31.8% chose Northwest Fresno, 31.8% chose Southeast Fresno, and 18.2% 
chose Southwest Fresno. 
 
Process for Selection. In our first block of questions for the SRO survey, we asked 
questions regarding the process by which SROs are selected. Nearly all respondents 
(96.3%) were aware of the selection process for hiring SROs, and only 3.7% expressed 
a lack of knowledge about the process. For school involvement in the process, 26.7% 
indicated ‘by providing feedback on SROs after placement to help determine a “good 

fit”’, 30% ‘by reviewing SRO candidates prior to selection’, 10% ‘through active 

recruitment of officers’, 36.7% ‘through participation in requirements/selection criteria’, 

26.7% indicated ‘other’, and 13.3% provided no answer. 
 
We also asked respondents how they were selected for the SRO program. ‘As a result 

of input and/or recommendations by the school/school district’ was the response for 

16.7%, ‘by nomination of officers from within the department’ for 10%, ‘through an 

application process from within the department’ for 80%, ‘through assignment as part of 

regular duty schedule’ for 6.7%, ‘other’ was the response for 13.3%, and 3.3% provided 

no answer. 
 

In response to the question ‘How often should supervisors from the Fresno Police 
Department visit schools to observe/support SROs?’, 8.3% responded ‘at least once a 

week’, 12.5% ‘several times a month’, 37.5% ‘once a month’, 12.5% ‘several times a 

year’, 4.2% responded ‘never’, and 25% chose ‘other’.  
 
Interactions and Feelings. For SRO opinions on how the campus community 
perceives them, 80% responded with ‘mostly positive’, and in response to the question 

‘How would you rate your overall interaction with the campus community?’ 95.8% 

responded ‘mostly positive’, and 4.2% ‘somewhat positive’. 
 

In response to the question ‘How important do you feel SROs are to supporting the 

creation of a better learning environment?’ 73.9% responded ‘extremely important’, 

21.7% ‘very important’, and 4.2% responded ‘moderately important’. 
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With respect to how important it is for Fresno Unified to have SROs on school 
campuses, 91.7% indicated ‘extremely important’, 4.2% ‘moderately important’, and 

4.2% indicated ‘slightly important’. 
 

As with the parent and staff surveys, we asked respondents to indicate their level of 
agreement with a series of statements. For the statement ‘Having an SRO on campus 

makes our schools more safe’, 91.7% responded ‘strongly agree’, 4.2% ‘agree’, and 

4.2% responded ‘neither agree nor disagree’. 
 
For the statement ‘SROs should work with school administrators to enhance safety 

procedures’, 95.8% chose ‘strongly agree’, and 4.2% chose ‘agree’, while 80% chose 

‘strongly agree’ for the statement ‘SROs should carry guns on school grounds’. 
 

‘I feel that students are safer having an SRO on campus’ found 95.8% indicating 

‘strongly agree’, and 4.2% ‘agree’, while only 45.8% strongly agreed with the statement 

‘Having an SRO on campus reduces the amount of bullying at school’, 33.3% agreed, 

and 20.8% neither agreed nor disagreed. 
 
For the statement ‘SROs foster positive relationships with students on campus’, 80% 

chose ‘strongly agree’, while 95.8% chose that response for ‘Having SROs on campus 

builds trust between students and police officers’, and 4.2% chose ‘neither agree nor 

disagree’. 
 
79.2% strongly agreed with the statement ‘SROs on campus help to reduce students 

bringing weapons to school’, while 16.7% agreed, and 4.2% disagreed. By contrast, 

only 8.3% chose ‘neither agree nor disagree’ with the statement ‘Having SROs on our 

school campuses reduces the authority of school leadership’, while 33.3% chose 

‘disagree’, and 58.3% chose ‘strongly disagree’.   
 
Duties and Responsibilities. For measuring the time SROs spend on different tasks in 
the course of a workday, we provided a percentage scale for respondents to select for 
seven different activities and requested that respondents provide their selections based 
on activity prior to the effects of the COVID pandemic. Appendix 3 contains bar graphs 
showing the choices of SROs for each activity, and the number of respondents who 
chose each percentage. 
 
We also asked a series of questions on frequency of performing specific activities in a 
given year, derived from the U.S. Department of Justice Bureau of Justice Statistics 
survey of law enforcement personnel. 
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In a typical school year, with respect to arresting a student during school hours, 4.5% of 
respondents indicated they had never done so, while 22.7% chose ‘1 to 2 times’, 68.2% 

chose ‘3 or more times’, and 4.5% did not provide an answer.  
  
‘How often have you had informal chats/friendly banter with students?’ found 100% of 

respondents choosing ‘3 or more times’, while 13.6% indicated ‘0 times’ in response to 

the question ‘How often do you question school employees during school hours?’, 

59.1% chose ‘1 to 2 times’, 18.2% chose ‘3 or more times’ and 9.1% did not provide an 

answer. ‘How often do you question students during school hours?’ found 4.5% 

choosing ‘1 to 2 times’ and 95.5% choosing ‘3 or more times’. 
 
For the question ‘How often do you walk students/staff to their cars after dark?’, 36.4% 

answered ‘0 times’, 9.1% ‘1 to 2 times’, 50% ‘3 or more times’, and 4.5% did not provide 

an answer. In response to the question about how often they search premises, 22.7% 
indicated ‘0 times’, 22.7% ‘1 to 2 times’, 50% ‘3 or more times’, and 4.5% did not 

provide an answer. For the question about searching students, 18.2% answered ‘0 

times’, 36.4% ‘1 to 2 times’, and 45.5% ‘3 or more times’. 
 
‘How often have you performed CPR or other life-saving measures on a student/staff 
member?’ found 50% indicating ‘0 times’, 36.4% ‘1 to 2 times’, 9.1% ‘3 or more times’, 

and 4.5% did not provide an answer. ‘How often have you used your firearm?’ had 

95.5% of respondents answering ‘0 times’, and 4.5% did not provide an answer. The 

same response rates were reported for the question ‘How often have you used less-
lethal equipment?’ 
  
In response to the question ‘How often have you counseled students who approached 

you with a personal problem?’ 4.5% of respondents answered ‘1 to 2 times’, and 95.5% 

answered ‘3 or more times’. Regarding whether they have used restraint on a student 

that does not result in arrest, 45.5% responded ‘0 times’, 27.3% ‘1 to 2 times’, 22.7% ‘3 

times or more’, and 4.5% did not provide an answer. For the question ‘How often have 

you helped a student/staff member with a task they were trying to accomplish?’ 100% 
responded ‘3 or more times’.  
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Appendix 3: Demographic Breakdown of Parent and 
Staff Survey Responses 

Respondent demographics are included below for parents and staff separately. Charts 
are displayed for gender, race, and ethnicity, and chi square results are displayed for 
questions in which responses were statistically significant. The ‘N of valid cases’ varies 
by question, owing to the choice of respondents whether to answer the question. 

Parent results 
Gender 
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Chi-Square Tests   Having SROs on campus makes the school more safe    
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     70.845a     20     .000 
Likelihood Ratio      52.778     20     .000 
Linear-by-Linear Association   3.384     1     .066 
N of Valid Cases      1703      
a 15 cells (50.0%) have expected count less than 5. The minimum expected count is .12.     
 

   
 
 

Chi-Square Tests   SROs should work with school administrators to enhance school safety...   
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     38.398a     20     .008 
Likelihood Ratio      29.602     20     .077 
Linear-by-Linear Association   2.217     1     .137 
N of Valid Cases      1703      
a 17 cells (56.7%) have expected count less than 5. The minimum expected count is .05.     
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Chi-Square Tests    SROs should carry guns on school grounds   
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     68.660a     20     .000 
Likelihood Ratio      68.187     20     .000 
Linear-by-Linear Association  11.834     1     .001 
N of Valid Cases      1703      
a 13 cells (43.3%) have expected count less than 5. The minimum expected count is .15.     
 

 
 
 

Chi-Square Tests    Assigning SROs to schools controls bullying   
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     41.982a     20     .003 
Likelihood Ratio      40.998     20     .004 
Linear-by-Linear Association   2.135     1     .144 
N of Valid Cases      1703      
a 13 cells (43.3%) have expected count less than 5. The minimum expected count is .09.    
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Chi-Square Tests   Assigning SROs to schools builds trust between students and...    
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     66.104a    20     .000 
Likelihood Ratio      58.328     20     .000 
Linear-by-Linear Association    5.177     1     .023 
N of Valid Cases      1703      
a 16 cells (53.3%) have expected count less than 5. The minimum expected count is .06.    
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Chi-Square Tests    SROs should support the creation of a better learning environment   
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     62.067a    20     .000 
Likelihood Ratio      36.975     20     .012 
Linear-by-Linear Association    8.101     1     .004 
N of Valid Cases      1703      
a 17 cells (56.7%) have expected count less than 5. The minimum expected count is .04.    
   

 
Chi-Square Tests   Assigning SROs to schools creates barriers between students and the police 
    
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     56.289a     20     .000 
Likelihood Ratio      53.080     20     .000 
Linear-by-Linear Association      .092     1     .761 
N of Valid Cases      1703      
a 13 cells (43.3%) have expected count less than 5. The minimum expected count is .19.     
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Chi-Square Tests   Assigning SROs to schools instills in children the ideal of “respect for the... 
   
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     51.021a     20     .000 
Likelihood Ratio      47.107     20     .001 
Linear-by-Linear Association    2.961     1     .085 
N of Valid Cases      1703      
a 14 cells (46.7%) have expected count less than 5. The minimum expected count is .07.    
   

 
 
Chi-Square Tests  Students should adhere to SRO’s decisions because it is the proper thing...  
   
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     47.584a     20     .000 
Likelihood Ratio      43.850     20     .002 
Linear-by-Linear Association    6.024     1     .014 
N of Valid Cases      1703      
a 14 cells (46.7%) have expected count less than 5. The minimum expected count is .13.     
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Chi-Square Tests   Students should follow the directions of SROs if they consider their actions... 
   
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     50.506a     20     .000 
Likelihood Ratio      40.124     20     .005 
Linear-by-Linear Association  12.215     1     .000 
N of Valid Cases      1703      
a 16 cells (53.3%) have expected count less than 5. The minimum expected count is .06.    
   

 
 
Chi-Square Tests Assigning SROs to schools reduces drug use by students      
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     74.718a     20     .000 
Likelihood Ratio      68.841     20     .000 
Linear-by-Linear Association    3.673     1     .055 
N of Valid Cases      1703      
a 13 cells (43.3%) have expected count less than 5. The minimum expected count is .13.     
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Chi-Square Tests  SROs should issue citations and make arrests...     
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     62.711a     20     .000 
Likelihood Ratio      55.549     20     .000 
Linear-by-Linear Association    8.548     1     .003 
N of Valid Cases      1703      
a 14 cells (46.7%) have expected count less than 5. The minimum expected count is .09.    
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Chi-Square Tests   SROs should assist with traffic enforcement during arrival and dismissal  
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     44.174a     20     .001 
Likelihood Ratio      41.432     20     .003 
Linear-by-Linear Association      .425     1     .515 
N of Valid Cases      1703      
a 14 cells (46.7%) have expected count less than 5. The minimum expected count is .11.     

   
 
Chi-Square Tests   Are you in favor of increasing the presence of SROs in our schools?    
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     61.860a     16     .000 
Likelihood Ratio      55.969     16     .000 
Linear-by-Linear Association    3.990     1     .046 
N of Valid Cases      1703      
a 12 cells (48.0%) have expected count less than 5. The minimum expected count is .12.    
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Chi-Square Tests Are you in favor of removing SROs from our schools?      
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     55.531a     16     .000 
Likelihood Ratio      43.479     16     .000 
Linear-by-Linear Association    6.535     1     .011 
N of Valid Cases      1703      
a 12 cells (48.0%) have expected count less than 5. The minimum expected count is .12.     

   
Race 
 
Chi-Square Tests   Have you or any of your child(ren) had/have interactions directly with...   
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     60.052a     14     .000 
Likelihood Ratio      54.873     14     .000 
Linear-by-Linear Association  23.550     1     .000 
N of Valid Cases      1462      
a 7 cells (29.2%) have expected count less than 5. The minimum expected count is .60.    
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Chi-Square Tests Assigning SROs to schools controls bullying      
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     81.681a     35     .000 
Likelihood Ratio      82.479     35     .000 
Linear-by-Linear Association    4.689     1     .030 
N of Valid Cases      1673      
a 6 cells (12.5%) have expected count less than 5. The minimum expected count is 1.38.    
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Chi-Square Tests Assigning SROs to schools builds trust between students and...      
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     85.289a     35     .000 
Likelihood Ratio      83.783     35     .000 
Linear-by-Linear Association   1.694     1     .193 
N of Valid Cases      1673      
a 10 cells (20.8%) have expected count less than 5. The minimum expected count is 1.01.     
   

 
Chi-Square Tests   SROs should build relationships with staff and students    
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     78.514a     35     .000 
Likelihood Ratio      79.674     35     .000 
Linear-by-Linear Association  16.524     1     .000 
N of Valid Cases      1673      
a 19 cells (39.6%) have expected count less than 5. The minimum expected count is .56.    
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Chi-Square Tests   SROs should support the creation of a better learning environment    
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     67.129a     35     .001 
Likelihood Ratio      69.498     35     .000 
Linear-by-Linear Association  15.812     1     .000 
N of Valid Cases      1673      
a 18 cells (37.5%) have expected count less than 5. The minimum expected count is .70.    
   

 
 
Chi-Square Tests   Assigning SROs to schools creates barriers between students and...    
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     66.209a     35     .001 
Likelihood Ratio      71.940     35     .000 
Linear-by-Linear Association    6.198     1     .013 
N of Valid Cases      1673      
a 4 cells (8.3%) have expected count less than 5. The minimum expected count is 3.03.    
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Chi-Square Tests Assigning SROs to schools instills in children the idea of “respect...      
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     82.252a     35     .000 
Likelihood Ratio      84.488     35     .000 
Linear-by-Linear Association    2.238     1     .135 
N of Valid Cases      1673      

a 8 cells (16.7%) have expected count less than 5. The minimum expected count is 1.10.   
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Chi-Square Tests  Students should follow the directions of SROs if they consider their actions...   
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     61.594a     35     .004 
Likelihood Ratio      64.287     35     .002 
Linear-by-Linear Association    4.858     1     .028 
N of Valid Cases      1673      
a 13 cells (27.1%) have expected count less than 5. The minimum expected count is .98.    
   

 
 

Chi-Square Tests  Assigning SROs to schools reduces drug use by students     
        Value     df    Asymptotic Significance (2-sided) 
Pearson Chi-Square     88.602a     35    .000 
Likelihood Ratio      91.385     35    .000 
Linear-by-Linear Association      .479       1    .489 
N of Valid Cases      1673      
a 4 cells (8.3%) have expected count less than 5. The minimum expected count is 2.05.    
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Chi-Square Tests  Assigning SROs to schools makes students, faculty and staff more fearful   
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     65.859a     35    .001 
Likelihood Ratio      64.937     35     .002 
Linear-by-Linear Association      .944       1     .331 
N of Valid Cases      1673      
a 3 cells (6.3%) have expected count less than 5. The minimum expected count is 2.53.    
   

 
 

Chi-Square Tests SROs should issue citations and make arrests...      
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     60.474a     35     .005 
Likelihood Ratio      62.343     35     .003 
Linear-by-Linear Association    4.112       1     .043 
N of Valid Cases      1673      
a 8 cells (16.7%) have expected count less than 5. The minimum expected count is 1.46.    
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Chi-Square Tests   SROs should help with traffic enforcement during arrival and dismissal   
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     69.949a     35     .000 
Likelihood Ratio      66.504     35     .001 
Linear-by-Linear Association     .078       1     .781 
N of Valid Cases      1673      
a 10 cells (20.8%) have expected count less than 5. The minimum expected count is 1.69.    
   

 
 

Chi-Square Tests   Are you in favor of increasing the presence of SROs in our schools?    
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     69.115a     28     .000 
Likelihood Ratio      67.249     28     .000 
Linear-by-Linear Association    1.624       1     .202 
N of Valid Cases      1673      
a 5 cells (12.5%) have expected count less than 5. The minimum expected count is 1.91.    
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Chi-Square Tests Are you in favor of removing SROs from our schools?      
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     76.414a     28     .000 
Likelihood Ratio      70.297     28     .000 
Linear-by-Linear Association  13.352       1     .000 
N of Valid Cases      1673      
a 9 cells (22.5%) have expected count less than 5. The minimum expected count is 1.91.    
   

 
Ethnicity 
 
Chi-Square Tests    Have you or any of your child(ren) had/have interactions directly with...   
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     46.696a     24     .004 
Likelihood Ratio      50.867     24     .001 
Linear-by-Linear Association  14.774       1     .000 
N of Valid Cases      1490      
a 21 cells (53.8%) have expected count less than 5. The minimum expected count is .01.    
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Chi-Square Tests  Assigning SROs to schools controls bullying     
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     114.993a     65     .000 
Likelihood Ratio      117.040     65     .000 
Linear-by-Linear Association   26.750       1     .000 
N of Valid Cases      1703      
a 45 cells (53.6%) have expected count less than 5. The minimum expected count is .03.    
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Chi-Square Tests  Assigning SROs to schools builds trust between students and...     
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     106.596a     65     .001 
Likelihood Ratio      101.028     65     .003 
Linear-by-Linear Association   16.088       1     .000 
N of Valid Cases      1703      
a 51 cells (60.7%) have expected count less than 5. The minimum expected count is .02.    
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Chi-Square Tests  Assigning SROs to schools creates barriers between students and...     
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     102.530a     65     .002 
Likelihood Ratio      103.797     65     .002 
Linear-by-Linear Association       .579       1     .447 
N of Valid Cases      1703      
a 45 cells (53.6%) have expected count less than 5. The minimum expected count is .06.    
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Chi-Square Tests ‘Assigning SROs to schools instills in children the ideal of “respect for...    
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     108.573a     65     .001 
Likelihood Ratio      108.642     65     .001 
Linear-by-Linear Association    17.068       1     .000 
N of Valid Cases      1703      
a 48 cells (57.1%) have expected count less than 5. The minimum expected count is .02.    
   

 
 

Chi-Square Tests  Students should adhere to SRO’s decisions because it is the proper thing...    
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     99.592a     65     .004 
Likelihood Ratio      97.365     65     .006 
Linear-by-Linear Association     .926       1     .336 
N of Valid Cases      1703      
a 48 cells (57.1%) have expected count less than 5. The minimum expected count is .04.    
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Chi-Square Tests   Assigning SROs to schools reduces drug use by students    
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     107.540a     65     .001 
Likelihood Ratio      107.803     65     .001 
Linear-by-Linear Association    27.745       1     .000 
N of Valid Cases      1703      
a 45 cells (53.6%) have expected count less than 5. The minimum expected count is .04.    
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Chi-Square Tests   Assigning SROs to schools makes students, faculty and staff more fearful  
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     103.565a     65     .002 
Likelihood Ratio        99.423     65     .004 
Linear-by-Linear Association       .311       1     .577 
N of Valid Cases      1703      
a 46 cells (54.8%) have expected count less than 5. The minimum expected count is .06.    
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Chi-Square Tests   Are you in favor of increasing the presence of SROs in our schools?    
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     86.656a     52     .002 
Likelihood Ratio      84.225     52     .003 
Linear-by-Linear Association    3.546       1     .060 
N of Valid Cases      1703      
a 37 cells (52.9%) have expected count less than 5. The minimum expected count is .04.    
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Chi-Square Tests Are you in favor of removing SROs from our schools?      
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     85.027a     52     .003 
Likelihood Ratio      72.046     52     .034 
Linear-by-Linear Association    6.638     1     .010 
N of Valid Cases      1703      
a 44 cells (62.9%) have expected count less than 5. The minimum expected count is .04.      

 

Staff 
Gender 
Chi-Square Tests  ...have you had any interactions directly with the SRO on your school....   
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     62.490a     6     .000 
Likelihood Ratio      49.597     6     .000 
Linear-by-Linear Association  15.517     1     .000 
N of Valid Cases      2177      
a 4 cells (33.3%) have expected count less than 5. The minimum expected count is .20.    
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Chi-Square Tests  Having an SRO on campus makes my school more safe     
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     78.219a     15     .000 
Likelihood Ratio      49.976     15     .000 
Linear-by-Linear Association    3.562       1     .059 
N of Valid Cases      2255      

a 6 cells (25.0%) have expected count less than 5. The minimum expected count is .26.   
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Chi-Square Tests SROs should work with school administrators to enhance safety...      
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     44.757a     15     .000 
Likelihood Ratio      25.649     15     .042 
Linear-by-Linear Association    6.486       1     .011 
N of Valid Cases      2255      
a 10 cells (41.7%) have expected count less than 5. The minimum expected count is .10.    
   

 
 
 

Chi-Square Tests  SROs should carry guns on school grounds     
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     110.896a     15     .000 
Likelihood Ratio      104.774     15     .000 
Linear-by-Linear Association    15.936       1     .000 
N of Valid Cases      2255      
a 6 cells (25.0%) have expected count less than 5. The minimum expected count is .35.    
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Chi-Square Tests  Assigning SROs to schools is a good way to control bullying     
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     47.510a     15     .000 
Likelihood Ratio      34.993     15     .002 
Linear-by-Linear Association      .673       1     .412 
N of Valid Cases      2255      
a 7 cells (29.2%) have expected count less than 5. The minimum expected count is .25.    
   

 
 

Chi-Square Tests   Assigning SROs to schools is a good way to build trust between students...  
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     53.401a     15     .000 
Likelihood Ratio      37.769     15     .001 
Linear-by-Linear Association     .101       1     .751 
N of Valid Cases      2255      
a 6 cells (25.0%) have expected count less than 5. The minimum expected count is .15.    
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Chi-Square Tests  Students/teachers should adhere to SRO’s decisions because it is the...   
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     49.537a     15     .000 
Likelihood Ratio      44.900     15     .000 
Linear-by-Linear Association  25.667       1     .000 
N of Valid Cases      2255      
a 6 cells (25.0%) have expected count less than 5. The minimum expected count is .52.    
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Chi-Square Tests   Students/teachers should follow the directions of SROs if they consider...  
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     97.915a     15     .000 
Likelihood Ratio      75.835     15     .000 
Linear-by-Linear Association  22.044       1     .000 
N of Valid Cases      2255      
a 7 cells (29.2%) have expected count less than 5. The minimum expected count is .23.    
   

 
 

Chi-Square Tests Having an SRO on my school campus reduces student drug use...      
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     73.509a     15     .000 
Likelihood Ratio      65.244     15     .000 
Linear-by-Linear Association    2.311       1     .128 
N of Valid Cases      2255      
a 6 cells (25.0%) have expected count less than 5. The minimum expected count is .59.    
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Chi-Square Tests Assigning SROs to schools is a good way to make students, faculty, and...    
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     86.020a     15     .000 
Likelihood Ratio      61.214     15     .000 
Linear-by-Linear Association      .023       1     .879 
N of Valid Cases      2255      
a 6 cells (25.0%) have expected count less than 5. The minimum expected count is .26.    
   

 
 
 

Chi-Square Tests  SROs should issue citations and make arrests...     
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     82.864a     15     .000 
Likelihood Ratio      71.217     15     .000 
Linear-by-Linear Association    4.981       1     .026 
N of Valid Cases      2255      
a 7 cells (29.2%) have expected count less than 5. The minimum expected count is .25.    
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Chi-Square Tests  SROs should assist with traffic enforcement during arrival and dismissal   
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     39.545a     15     .001 
Likelihood Ratio      35.345     15     .002 
Linear-by-Linear Association   1.850       1     .174 
N of Valid Cases      2255      
a 6 cells (25.0%) have expected count less than 5. The minimum expected count is .36.    
   

 
 
 

Chi-Square Tests   How important is it that Fresno Unified has an SRO on your campus?    
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     50.157a     15     .000 
Likelihood Ratio      37.659     15     .001 
Linear-by-Linear Association    7.064       1     .008 
N of Valid Cases      2255      
a 5 cells (20.8%) have expected count less than 5. The minimum expected count is .38.    
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Chi-Square Tests Do you believe that SROs should be removed from school campuses...    
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     42.251a     12     .000 
Likelihood Ratio      29.458     12     .003 
Linear-by-Linear Association     .356       1     .551 
N of Valid Cases      2255      
a 4 cells (20.0%) have expected count less than 5. The minimum expected count is .29.    
   

 
 
 

Race 
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Chi-Square Tests   Having an SRO on campus makes my school more safe    
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     66.717a     40     .005 
Likelihood Ratio      70.863     40     .002 
Linear-by-Linear Association     .530       1     .467 
N of Valid Cases      2211      
a 20 cells (37.0%) have expected count less than 5. The minimum expected count is .02.    
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Chi-Square Tests  SROs should carry guns on school grounds     
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     67.602a     40     .004 
Likelihood Ratio      65.525     40     .007 
Linear-by-Linear Association    2.328       1     .127 
N of Valid Cases      2211      
a 12 cells (22.2%) have expected count less than 5. The minimum expected count is .03.    
   

 
 



78 
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Chi-Square Tests   Assigning SROs to schools is a good way to instill in children the ideal of...   
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     68.660a     40     .003 
Likelihood Ratio      65.773     40     .006 
Linear-by-Linear Association      .199       1     .655 
N of Valid Cases      2211      
a 11 cells (20.4%) have expected count less than 5. The minimum expected count is .03.   

 
 
 

Chi-Square Tests  Students/teachers should adhere to SRO’s decisions because it is the...   
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     65.898a     40     .006 
Likelihood Ratio      65.310     40     .007 
Linear-by-Linear Association   7.826       1     .005 
N of Valid Cases      2211      
a 8 cells (14.8%) have expected count less than 5. The minimum expected count is .05.    
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Chi-Square Tests  Students/teachers should follow the directions of SROs if they consider...   
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     69.430a     40     .003 
Likelihood Ratio      68.798     40     .003 
Linear-by-Linear Association  16.324       1     .000 
N of Valid Cases      2211      
a 16 cells (29.6%) have expected count less than 5. The minimum expected count is .02.    
   

 
 
 

Chi-Square Tests  Having an SRO on my school campus reduces student drug use at school   
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     80.066a     40     .000 
Likelihood Ratio      78.691     40     .000 
Linear-by-Linear Association    3.737       1     .053 
N of Valid Cases      2211      
a 8 cells (14.8%) have expected count less than 5. The minimum expected count is .05.    
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Chi-Square Tests  SROs should issue citations and make arrests...     
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     72.649a     40     .001 
Likelihood Ratio      68.104     40     .004 
Linear-by-Linear Association      .001       1     .980 
N of Valid Cases      2211      
a 14 cells (25.9%) have expected count less than 5. The minimum expected count is .02.    
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Chi-Square Tests   Do you believe SROs should be removed from school campuses...    
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     73.299a     32     .000 
Likelihood Ratio      66.150     32     .000 
Linear-by-Linear Association    3.824       1     .051 
N of Valid Cases      2211      
a 14 cells (31.1%) have expected count less than 5. The minimum expected count is .03.    
   

 
 
 

Ethnicity 
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Chi-Square Tests Assigning SROs to schools is a good way to make students, faculty and...    
        Value     df     Asymptotic Significance (2-sided) 
Pearson Chi-Square     124.912a     65     .000 
Likelihood Ratio      116.072     65     .000 
Linear-by-Linear Association     9.342       1     .002 
N of Valid Cases      2255      
a 43 cells (51.2%) have expected count less than 5. The minimum expected count is .02.     
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90 

Appendix 4: Percentage of SRO Workday Performing 
Different Tasks 

Chart A. Percentage of workday spent on building relationships with staff and students 

 
 
Chart B. Percentage of workday spent on working with school administration to consult 
on, and to enhance safety procedures within our schools 

 
Chart C. Percentage of workday spent on assisting with traffic enforcement during 
arrival and dismissal 
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Chart D. Percentage of workday spent on recommending alternate interventions that 
support discipline policies 

 
 
Chart E. Percentage of workday spent on issuing citations and making arrests 

 
 
Chart F. Percentage of workday spent on supporting the creation of a better learning 
environment 
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Chart G. Percentage of workday spent on providing a link between the school 
community and the Fresno Police Department 
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Appendix 5: Word Clouds for Survey Responses 
The last three questions on the parent survey were open ended, optional questions for 
respondents to provide typed responses. Respondents were directed to provide a 
positive or negative word based on their response to the statement ‘Overall, your 

experience, knowledge, and perceptions of SROs is more…’ Those responding 

positively were requested to ‘write one word that best describes SROs’, while those who 

responded negatively were requested to do the same. Following those answers, 
respondents were given the option to respond to the prompt,‘In less than 300 

characters, please let us know if there is anything else you would like to share as it 
relates to SROs in your role as a parent’. For purposes of illustration, to better convey 
the opinions of respondents in their choice of positive or negative words, we used a 
Word Cloud generator. Word Cloud generators provide a visual illustration of the 
frequency with which particular words are used in a text.  The larger the text of the 
word, the more frequent its occurrence in the set of responses. For this study, we used 
the TagCrowd (https://tagcrowd.com/) word cloud generator. For positive words, 845 
provided responses, while for negative words, 127 provided responses. Below are the 
word cloud images generated from the responses to the positive and negative word 
prompts.  
 
Figure 1. Word Cloud with Positive Words describing SROs from Parent Survey 

 
 

The theme of ‘safety’ stands out as the most prominent response (139 mentions), with 
the terms ‘safe’ (33), ‘security’ (seguridad) (34), and ‘protection’ (14) all falling within the 

concept of ‘safety’.  ‘Helpful’ (34), ‘needed’ (31) and ‘supportive’ (13) are also 
prominent, along with ‘necessary’ (33), ‘essential’ (17), ‘important’ (importante) (15), and 

‘friendly’ (20). 
 
 

https://tagcrowd.com/
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Figure 2. Word Cloud with Negative Words describing SROs from Parent Survey 

 
For the negative words used to describe SROs, ‘unnecessary’ (14) is the most 

prominent, followed by ‘intimidating’(8), ‘authoritarian’ (4), ‘biased’(4), ‘useless’ (4), 

‘waste/wasteful’ (4), ‘scary’ (3), and ‘bullies’ (3). The parent focus groups provide some 

context for both the positive and negative assessments made by survey respondents. 
 
The last questions on the staff survey were open ended, optional questions for 
respondents to provide typed responses. Respondents were directed to provide a 
positive or negative word based on their response to the statement ‘Overall, your 

experience, knowledge, and perceptions of SROs is more…’ Following the response to 

that prompt, respondents were given the option to respond to the prompt, ‘In your 

opinion, what can be improved with having SROs on campus’. Lastly, we provided the 

option of respondent input with the prompt, ‘In less than 300 characters, please let us 

know if there is anything else you would like to share as it relates to SROs in your role 
as a parent’. As with the parent survey, to better convey the opinions of respondents in 

their choice of positive or negative words, we used a Word Cloud generator. For 
positive words, 1,682 staff members provided responses, while for negative words, 129 
provided responses. Below are the word cloud images generated from the responses to 
the positive and negative word prompts.  
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Figure 3. Word Cloud with Positive Words describing SROs from Staff Survey 

 
‘Safety’ is the most prominent positive word for respondents (352), followed by ‘helpful’ 

(79) and ‘safe’ (80). ‘Security’(3) is not as prominent as it was for the parent survey (34), 
while ‘essential’ was mentioned much more frequently by staff (31) than parents (17). 
 
Figure 4. Word Cloud with Negative Words describing SROs from Staff Survey 

 
The predominant term expressed by respondents for negative words to describe SROs 
is ‘unnecessary’ (16), followed by ‘intimidating’ (11), ‘dangerous’ (5), ‘fear’ (4), and 

‘useless’ (4). The most prominent terms, ‘unnecessary’ and ‘intimidating’, match those 

used most frequently in the parent survey responses. The staff and administrator focus 
groups provide context for both the positive and negative verbiage respondents 
provided in the surveys. 
 
As with the parent and staff surveys, the last three questions for the SRO survey were 
optional and open-ended. Respondents were asked to provide one word that best 
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describes SROs, and similarly to the staff survey, respond to the prompt, ‘In your 

opinion, what could be improved in having SROs on school campuses in Fresno 
Unified’, followed by ‘In less than 300 characters, please let us know if there is anything 
else you would like to share as it relates to SROs (in your role as an SRO).’ Below is a 

Word Cloud illustrating the terms chosen by respondents to describe SROs. 
 
Figure 5. Word Cloud with Terms used by SROs to best describe SROs 

 
 
The most frequently used term was ‘rewarding’ (5), followed by ‘mentor’ (3), ‘fulfilling’ (2) 

and ‘enjoyable’ (2). The SRO focus group analysis provides context for the survey 

results with respect to duties and responsibilities, and the terms used by SROs to 
describe SROs.  
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Appendix 6: Focus Group Thematic Analysis 
The information below presents some of the exemplary quotes derived from the FGIs to 
illustrate the themes contained in Table 1: Overview of Stakeholder Findings. 
As no names were recorded during the focus group interviews, to ensure the anonymity 
of participants, quotes are identified by the focus group in which respondents expressed 
them. Not every stakeholder group will have an exemplary quote for every theme. 

Parent Focus Group Interviews. The four parent focus groups had a total of 15 
participants, with all attendees being female. Reflective of the parent survey, many 
participants had positive attitudes and observations about SROs, tempered by critiques 
of the demeanor and actions of the officers while on campus. Overall, parents conveyed 
a conflicted view on SROs: they are seen as necessary for safety, but are seen by 
some parents and students as intimidating and threatening. Parents would like to see 
greater involvement of SROs with them to build community relationships and mutual 
respect, but for parents of color, they want to see SROs stop criminalizing them and 
their children. 

Staff Focus Group Interviews. The staff focus group initially had five participants, 
however, one individual misunderstood the aims of the focus group interview (FGI) and 
chose to exit during the first question. The group interviews continued with four 
participants, with a majority of attendees being male. Overarching themes that arose as 
a result of the Staff FGI include positive perceptions of safety, being a part of campus 
culture, building relationships with students, serving as a bridge to law enforcement. A 
distinct finding unique to this stakeholder group was the theme around implicit and 
unconscious bias training which was noted as being needed for all campus 
stakeholders beyond SROs.  

 
Administrator Focus Group Interviews. The two administrator focus groups had a 
total of nine participants, (two males and seven females) and included both principals 
and vice principals. Administrators who identified as being employed at a middle or high 
school FUSD campus with a SRO were eligible to participate. Administrators had 
concerns around the potential loss of SROs. 

 
SRO Focus Group Interviews.  The two SRO focus groups had a total of 14 
participants, with two female SROs and 12 male. Initially, we scheduled one focus 
group, but as all SROs volunteered to participate, we scheduled a second focus group 
for the same day. 
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Themes: SROs as Agents of Community Building 
 
Safety (comfort, security, immediate emergency response, crime deterrence) 

"....maybe they could take down the uniform sometimes but I also believe that during 
school hours and on school campus, that is one of the most important tools that they 
have is that uniform because it shows that the kids that that's the person that's going to 
make them safe" - English language Parent FGI 3/24/21 
 
“If school is in person, it is best to have SRO. It helps prevent bullies. SRO also can 
respond faster in any situation if they are present.” - Hmong language Parent FGI 
2/25/21 
 
“I asked my daughter in high school if she would or would not want an SRO, and she 

would want them, to feel safe. Yes there is racism, but also kids disrespect them. So 
kids need to learn to respect SROs, and SROs need to learn to respect the kids.” -  
Spanish language Parent FGI 3/24/21 
 
"Aside from the interactions, I think just the mere fact of having our patrol vehicle out 
front of the school, I don't think there's any way you can measure the amount of criminal 
activity that's deterred by just our mere presence." - SRO FGI 2/26/21 1:30pm 
 
"I would say the purpose of our safety resource officer is to provide additional safety to 
work with the CA's and the admin to provide safety in campus and also around 
campus." - Staff FGI  
 
"And just a set personal safety as a female administrator there, knowing that I'm not the 
only one that there is somebody that has my back in a situation where I'm in danger, it 
makes me do my job better. It helps me do my job better." - Administrator FGI 3/2/21 
 

Positive perception (opportunities to interact with police) 

"I prefer them to be on campus. I think it creates a safer environment for my kids. It also 
shows my children that they can interact with police in a positive way and that 
everything they hear isn't actual reality that they have real life experiences and they're 
mostly positive..." - English language Parent FGI 3/24/21 
 
“We do respect their authority and we believe that when they put on their “hat” (badge), 

their actions are appropriate and correct without trying to harm or cause trouble for us. 
This goes back to ‘when necessary, then greet people: hello my name is… I am here, 
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patrolling this area. If there is anything let me know….I am comfortable approaching 

them with ‘hi.’ As for the officers, it would be nice to introduce themselves and reassure 

that he/she is patrolling the area. This will help build the relationship.” - Hmong 
language Parent FGI 2/25/21 
 
"I've had the opportunity to work with over the decades, that they've always brought a 
very positive sense of community, to the campus and to the students." - Staff FGI  
 
"Not only just the call of duty of safety, but they are very much a part of the campus 
culture, they're always up there at rallies there, they take part of our in our students 
lives, you know, up to the point that I've seen our own school resource officer, you know 
go in, by kids things that they need to participate in extracurricular activities." - 
Administrator FGI 3/10/21 
 
"A lot of the students obviously have different perceptions of us. And I can tell you from 
experience and talking to a lot of these students, they've never had any interactions with 
police officers. So to be on campus is huge. Because now you can kind of break those 
perceptions that they have, maybe from family members what they see on TV. So we're 
out there to develop these relationships with students, with staff." - SRO FGI 2/26/21 
1:30pm 

Positive interactions for relationship building and trust (between SROs, staff, 
students) 

"...my son had someone follow him home in a truck on the way home, and when we 
reported it. That's when the SRO started going through the neighborhood and making 
sure that the kids who did walk home had somebody visible that they could see that was 
very positive." - English language Parent FGI 3/24/21 
 
"...the most important thing to build relationships is for the officer to remember that they 
are still “civilians” without their uniforms." - Hmong language Parent FGI 2/25/21 
 
"The SRO on our campus is an integral part not only again for the student safety, but 
also for the relationship building that happens with students, with staff." - Administrator 
FGI 3/10/21 
 
"It's not just about having a uniformed, visible presence on campus, but it's about the 
development of the relationships with the people. And I think that's, in essence, that's, 
that's what we're all about." - SRO FGI 2/26/21 11am 
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"Our SRO will take the extra step to de-escalate the situation and really try to get to the 
root of the issue...What's really upsetting you today, is it about this person, you know, 
saying this, or was it that were you already upset when you walked on campus, 
because you had a, you know, you had a bad morning, you know, just trying to get to 
the, those types of things that is really important in building relationships." - Staff FGI  
 
Shared responsibility for safety (amongst staff, SROs, community) 

“...it depends on the environment and location of the school campus. For example, 
schools in the southeast areas can be worrisome for parents if their children are walking 
home from school. This is something that is “out of the school control.” Is there a plan to 

help this problem? This is also a ‘shared responsibility’ for parents and the school. In my 

opinion, schools in the northeast and northwest are “better” neighborhoods.” - Hmong 
language Parent FGI 2/25/21 

"Just to make sure that the gates are locked and... and are monitored. I mean, in terms 
of physical safety on campus. I think our campus does a pretty good job of that, but I 
know they’re campuses  that could use some more shoring up in that area with regard 

to certain kinds of fencing because there have been instances...people have been 
reported just wondering on campus and without having to have people being checked 
in...physical altercation...So just sometimes some help with the actual physical and 
moving in and out of traffic...On and off campus" - Staff FGI 

Police as role models (for students and community) 

"And I will tell you right now, one campus I was on, it was fantastic to be able to see our 
Hmong students see themselves in a Hmong police officer, and to have that role 
model...And I've also seen that with women, and our girls need to see that positive force 
and that positive, that that just that positive ability to be able to identify and a female in 
leadership in a role that is a authority in our community..." - Administrator FGI 3/2/21 

 "Our site is nearly close to 80%, Hispanic, and so to see the kids gravitate towards her, 
and she understood where they were coming from, and could help guide them, there 
was there was a lot of modeling on her part. And she was able to speak to a lot of them 
and really validate their language…” - Administrator FGI 3/2/21 
 
"...being in the schools, we have a lot of time to foster those relationships. Whereas 
when you're working patrol, it's a lot tougher, because you're going from call to call the 
call to handle them, where in the schools we have that time... It takes a little bit to get... 
that bond with them. But we have that time to do it which is great." - SRO FGI 2/26/21 
1:30pm 
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Themes: SRO Challenges to Community Building 

Need for increased communication (on SROs roles, safety practices, and 
responsibilities on campus) 

“Every time we pick up our kids from school, we notice [the] officers [stay] in their car. 
Knowing that part of their roles and responsibilities is to patrol the areas near school, 
but also [to] get to know the community, the family, similar like the staff working in the 
office. If there are any problems/issues, the family are willing to come forward. I do want 
to add to the other two participants that if we have someone (SRO) that only sits in their 
car, does not interact with parents/family members when they pick up their kids, or stay 
outside of the car to prevent fights/problems, then it is best to select another one. [S]o 
that people can see and are aware of the SRO to reduce any problems…” - Hmong 
language Parent FGI 2/25/21 
 
"We need communication all around, we should know SROs are there to help not just 
intimidate." - Spanish language Parent FGI 3/24/21  

Need for additional trainings (cultural sensitivity; unconscious/implicit bias; de-
escalation; conflict resolution) 

"With their authority, they need to be able to reduce minor offenses and correct these 
children's behavior by giving them a chance to correct themselves by talking to them. 
This can help change their life." - Hmong language Parent FGI 2/25/21 
 
"More implicit bias training for all staff. More social emotional tools to be able to help 
deal with situations in different...more constructive manners." - Staff FGI  
 
"...I've been very pleased with the work of my SRO, but a, just as for me and my staff, 
we're growing in our cultural proficiency. It would also behoove our SROs to be 
participating in that as well." - Administrator FGI 3/10/21 

Needs to enhance relationship between SROs, students and/or parents (trust, 
respect, humanizing interactions) 

"I feel like until the police department, as a whole and school resource officers also until 
they do the work to better their relationship with the community, and until they, you 
know, do a better job with accountability within themselves, especially with what we've 
seen recently with the ties to, you know, white supremacist groups and police 
department, and, you know, police brutality and the police department, then I just don't 
think that a resource officer is going to be able to make us feel safe or, you know, or 
invoke a feeling of trust." - BIPOC Parent FGI 3/24/21 
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"You have to take these ideas that we talked about so that these officers will understand 
that they are not always right. We are not here to argue and see who will win, but we 
want everyone to compromise and work together." - Hmong language Parent FGI 
2/25/21 
 
"And, so, again, is that it's you have to be very selective about who you have for your 
SRO. You know, because you got to make sure ...that they are being very intentional, 
and making sure that, um, that there is no exclusivity occurring, and that they're being 
very intentional, making sure that all kids are feeling, you know, the same ways for 
safety and establishing trust and building relationships and that there isn't...an 
imbalance of how that's being distributed throughout the campus." - Staff FGI  
 
Need for increase student support and services (mental health, counseling, life-
long skills development, extra-curricular activities 
 
"...I am a [Caucasian] female and I come on campus with my African American daughter 
and my African American son. They don't think we're related. We try to make a point to 
create relationships so the SRO and the principal and the other administrators and 
teachers know who we are but quite often we're not associated together so...for me it's 
a different answer than you would get from my children." - English language Parent FGI 
3/24/21 
 
“Use part of the budget to have counseling services to help the children with “mental 

health.” Majority of our Asian people do not talk much about this area and cannot help 

our children with “psychological issues” at school, especially during this pandemic time 

and distance learning.” - Hmong language Parent FGI 2/25/21 
 
“We do need SROs, but we also need counselors. We have a lot of foster youth in our 

schools, and we need counselors to help them. Yes we have bad kids, but the police 
scaring them is not helping them. We should help them. Yes, we need security, but we 
also need counselors. It’s a thin line between the SRO being there to help or to hurt.” 
- Spanish language Parent FGI 3/24/21 
 
"...I mean, safety is a huge issue, but especially in my children's school in our 
community schools are so underfunded and there's just such a big need for qualified 
teachers. You know, there's a few teachers on at my middle school campus that are not 
credentialed and so, you know, just think things like that, really has an effect I believe 
on student outcomes and achievement whereas an SRO, I don't think that is benefiting 
our students at all." - BIPOC Parent FGI 3/24/21 
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"...we know that safety goes beyond just the physical term face safety is also mean the 
mental safety..." - Administrator FGI 3/10/21 

Need to address negative perception (intimidation, uniform, school-to-prison 
pipe-line, criminals in the making) 

"Police want to be in the school to intimidate the kids inside the school, particularly in 
our Latino community." - Spanish language Parent FGI 3/24/21 
 
"Confidence and communication is key to impacting the community. I think the 
confidence is very important, it’s the base for everything to work well. If our kids have 
confidence in the SRO, they will feel secure and not intimidated." - Spanish language 
Parent FGI 3/24/21 
 
"...one of my children actually had an experience with an SRO because he was... 
physically assaulted by another student, and I know that my children do not feel 
comfortable or safe around resource officers. My son was more concerned about the 
officer than the incident itself or being hurt, which he was actually pretty severely hurt, 
and he was actually more concerned with the other student and what would happen to 
him and having the resource officer brought into the situation." - BIPOC FGI 3/24/21 
 
"...feeling like there has to be an officer, there is that mentality of, our children are 
criminals in the making, you know, like this is just what's expected, this is just like, their 
whole, you know, temporary holding, until they escalate into, you know, the prison 
system or something." - BIPOC Parent FGI 3/24/21 
 
"The uniform could possibly bring that fear or misunderstanding that I think a lot of kids 
do have, you know, especially right now." - English language Parent FGI 3/24/21 
 
 "I'm a little bit torn I think that is great to have that, that uniform on campus, but I think 
that the scariest thing for a lot of kids, is that there's a uniform on campus..." - English 
language Parent FGI 3/24/21 
 
Need to address disproportionality (in policing, behavior) 
 
"...unfortunately, I've had to have a conversation with my children about the way to 
behave in front of a police officer. My children are African American. And so we have 
had to have the conversation. In the last few years, about, if you're approached or if 
you're stopped or, you know, how you should behave because you may not be treated 
in the same manner." - English language Parent FGI 3/24/21 
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"If they [SROs] were there to protect and not criminalize us we would have more 
confidence in them." - Spanish language Parent FGI 3/24/21 
 
"I think that in the black and brown community, we're forced to interact with officers, 
through over patrolling, through all of these things, where people on another side of 
town, you know, North Fresno, people aren't forced to have those interactions of 
constantly being pulled over, you know, constant patrolling all of these things."  - BIPOC 
Parent FGI 3/24/21 
 
Need for improved SRO’s decision-making (addressing abuse of power, authority 
figure image, personality conflicts, personal bias) 

 "Providing counseling training that when they are working, they are in the right state of 
mind to not mistreat a civilian. Everyone will need to have proper training and laws to 
help each other. Officers who are out of control must learn how to control themselves..." 
- Hmong language Parent FGI 2/25/21 

"We just need our SROs to get the training to work with kids. Yes we have bad kids, but 
we also have SRO abuse. We just need our SROs to be trained [not only] physically, 
but also mentally." - Spanish language Parent FGI 3/24/21 
 
“I think it's all about, you know, just talking to other people and learning from one 

another, and, and just constantly, you know, reevaluating themselves as so that we can 
have better relationships...I think what happens is that...some people are 
carrying...some of those perceptions, you know, and is being filtered through their 
position, and they may not realize it...if we develop a consciousness of that...you know, 
that might reduce some of some of the things that I feel has gotten out of control may 
have could have been avoided if they were aware, or they were conscious." - Staff FGI  
 
"I would choose to eliminate SROs for the mental health and peace of mind of students 
and parents. I don't think that SROs make campuses safer. I think that research has 
also shown that SROs don't make campuses safer. Quite the contrary, we have seen 
many instances where SROs, like I said, actually make campuses less safe.” - BIPOC 
Parent FGI 3/24/21 
 
"I think it's scary especially for students of color, anytime that they have to interact with 
an officer." - BIPOC Parent FGI 3/24/21 
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